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Bringing professional registration to college lecturers

GTC Scotland, a partner on the 
College Lecturer Registration 
Working Group (CLRWG), has 
opened a consultation on a proposed 
Standard for Provisional Registration 
(Lecturers in Scotland’s Colleges). 

More than 3,000 college lecturers 
who hold a GTC Scotland-recognised 
teaching qualification, or the equivalent 
for those qualified outside of Scotland, 
have registered with the teaching 
profession’s independent registration 
and regulation body following the launch 
of the national roll-out of registration 
last year. These recognised teaching 
qualifications meet the criteria set 
out for Full Registration under the 
Registration and Standards Rules. 

The consultation on a proposed 
Standard for Provisional Registration 

seeks to provide a route to registration 
for college lecturers in the existing 
workforce who do not yet hold a 
recognised teaching qualification.

Standards for entry to  
the Register of Teachers 
A teaching qualification is the foundation 
for registration with GTC Scotland. 
It is proposed that individuals who 
meet the Standard for Provisional 
Registration are provisionally 
registered with GTC Scotland on 
the condition that they complete a 
recognised teaching qualification 
within five years of registration. 

Individuals who do not complete  
a recognised teaching qualification 
within this timeframe, and therefore 
fail to meet the condition placed on 

their registration, may be removed 
from the Register of Teachers.

Partnership working
CLRWG, the cross-sector steering group, 
continues to focus on establishing routes 
to registration for college lecturers. 

Registration with GTC Scotland 
provides a supportive framework for 
enhancing lecturer professionalism, 
ultimately improving outcomes for 
learners and upholding trust in the 
lecturer profession. This consultation 
is a further step toward realising the 
ambitions of the college sector.

This consultation will close at 5pm on 11 
November 2022. Read the consultation 
and feedback your views at www.gtcs.
org.uk/about-us/consultations
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Learning to learn
Professional learning at Edinburgh College has enhanced 
support for both lecturers and students

While studying for an MEd in Learning 
and Teaching in the Arts at the Royal 
Conservatoire of Scotland, Edinburgh 
College lecturer Jo Turbitt found a 
new passion for developing innovative 
ways of helping students learn.

“Some of my dance students thought 
they hated writing and essays, but I 
conducted research which explored 
how they could work to create a 
‘physical essay’ and developed 
delivery practices to support a holistic 
approach which embraces learners’ 
creativity within theory units, rather 
than segregating the two. This has seen 
an increase in students’ attainment 
and confidence,” she explained.

As a learning and teaching adviser, Jo 
shared this passion with a wider group of 
learners, developing a new course with 
the Edinburgh College digital development 
team which is intended to positively 
impact on students’ capacity to learn.

The college is about to pilot its 
new Learn to Learn course, hosted 
on the Moodle learning platform, with 
SCQF level 4 students on Access 
and Continuing Education (ACE), 

sports and engineering courses.
Jo said: “When we first discussed 

encouraging students to learn how 
to learn, I knew we needed to work 
on making the delivery engaging, 
particularly after the pandemic.

“We wanted to create a digital learning 
environment which was progressive and 
that students could dip in and out of, 
which would introduce them – from the 
very start of college – to the environment 
and the people here, offer information 
about how to set goals, aims and 
objectives for college, help them with 
strategies and techniques for dealing 
with ‘busy brain’, provide skills and tips 
for completing an essay, and develop 
meta-skills and problem solving.”

The course combines podcasts, 
video, PDFs and suggested reading 
and resources, all of which can be 
used by the individual students or 
incorporated into a class. The longer-
term aim is to produce an app so that 
students can access all the information 
instantly from their phones.

Hitting the right notes
The concept of Learn to Learn started a 
few years ago, with Edinburgh College’s 
Quality Enhancement Manager Loraine 
Lyall working with her own team to review 
new and emerging theories of learning 
and teaching which might enhance 
the teaching and learning process.

Loraine said: “We were aware of 
advances in neuroscience and wanted 
to explore these to see if we could 
further develop staff skills which would 
support enhanced student learning.

“We know that some students 
seem to find it easier to learn than 
others and that, often in further 
education, we are faced with students 
who don’t have a very good track 
record in succeeding at learning.
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“Some of my dance students 
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which explored how they could 
work to create a ‘physical essay’ 
and developed delivery practices to 
support a holistic approach which 
embraces learners’ creativity within 
theory units, rather than segregating 
the two. This has seen an increase 
in students’ attainment and 
confidence,” she explained.

As a learning and teaching adviser, 
Jo shared this passion with a wider 
group of learners, developing a new 
course with the Edinburgh College 
digital development team which is 
intended to positively impact on 
students’ capacity to learn.

The college is about to pilot its 
new Learn to Learn course, hosted 
on the Moodle learning platform, 
with SCQF level 4 students on 
Access and Continuing Education 
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courses.

Jo said: “When we first discussed 
encouraging students to learn how 
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on making the delivery engaging, 
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progressive and that students could 
dip in and out of, which would 
introduce them –from the very start 
of college – to the environment and 
the people here, offer information 
about how to set goals, aims and 
objectives for college, help them 
with strategies and techniques for 
dealing with ‘busy brain’, provide 
skills and tips for completing an 
essay, and develop meta-skills and 
problem solving.”

The course combines podcasts, 
video, PDFs and suggested reading 
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the information instantly from  
their phones.
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“The question therefore arose: 
would it be possible to affect this and 
make our students better at learning? 
Was it possible to help staff develop 
their courses in such a way as to help 
students to learn more easily?”

The team signed up for a MOOC 
called ‘Learning How to Learn’, developed 
by Dr Barbara Oakley and, along with 
incorporating these techniques into 
training courses for college staff, 
decided to develop a course for students 
to improve their ability to learn.

Jo said: “Many of the students 
have common traits, thinking college 
isn’t for them or becoming panicked 
by assessments and timetables. We 
want to build their confidence in 
being at college, enabling them to take 
responsibility for their own learning.

“But as we are piloting 
Learn to Learn, what 
is important is that we 
want to allow students to 
provide feedback and to build on that. 
We want to get the right balance of 
providing autonomy and structure.

“From a Professional Standards point 
of view, further and higher education 
institutions need to do that a lot more 
– put an idea out there and see how 
people respond to it, both the students 
and the staff. I think we should have 
more karaoke confidence as a sector; 
the confidence to try something 
new and try to hit the right notes.”

Jo is now Lead, Learning 
and Teaching for CDN (College 
Development Network), and is 
contactable on jo.turbitt@cdn.ac.uk

“I think we should have more karaoke 
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learning process.

Loraine said: “We were aware 
of advances in neuroscience and 
wanted to explore these to see if 
we could further develop staff skills 
which would support enhanced 
student learning.

“We know that some students 
seem to find it easier to learn than 
others and that, often in further 
education, we are faced with 
students who don’t have a very 
good track record in succeeding at 
learning. The question therefore 
arose: would it be possible to affect 
this and make our students better at 
learning? Was it possible to help staff 
develop their courses in such a way 
as to help students to learn  
more easily?”

The team signed up for a MOOC 
called ‘Learning How to Learn’, 
developed by Dr Barbara Oakley 
and, along with incorporating these 
techniques into training courses for 
college staff, decided to develop a 
course for students to improve their 
ability to learn. 

Jo said: “Many of the students have 
common traits, thinking college isn’t 

for them or becoming panicked by 
assessments and timetables. We want 
to build their confidence in being 
at college, enabling them to take 
responsibility for their own learning.

“But as we are piloting Learn to 
Learn, what is important is that we 
want to allow students to provide 
feedback and to build on that. We 
want to get the right balance of 
providing autonomy and structure.

“From a Professional Standards 
point of view, further and higher 

education institutions need to do 
that a lot more – put an idea out 
there and see how people respond 
to it, both the students and the 
staff. I think we should have more 
karaoke confidence as a sector; the 
confidence to try something new and 
try to hit the right notes.”

Jo is now starting a new position 
as Lead, Learning and Teaching 
for CDN (College Development 
Network), and is contactable on 
jo.turbitt@cdn.ac.uk

RESOURCES 
www.gtcs.org.uk/college/a-z-
of-professional-learning-for-
college-lecturers

The Neuroscience of Learning:  
youtu.be/_nWMP68DqHE

Learning how to learn TEDx:  
youtu.be/O96fE1E-rf8

Learning How to Learn: How 
to Succeed in School Without 
Spending All Your Time 
Studying: Barbara Oakley, 
PhD, Terrence Sejnowski, 
PhD with Alistair McConville. 
Tarcher Perigee, 2018.
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I think we should have more karaoke 
confidence as a sector; the confidence  
to try something new and try to hit the 
right notes

Hear more from Loraine and Jo in GTC Scotland’s 
A-Z of Professional Learning, along with other 
examples of professional learning that have had an 
impact on college lecturers and their students. 
   Professional learning doesn’t need to be a formal 
course or continuing professional development 
session. We are keen to include as diverse a range of 
professional learning as possible in the College A-Z. 
   Contact gtcs@gtcs.org.uk with your experience, 
and include your name, college and subject area or 
college role. Visit bit.ly/356WI9U to find out more.

 
Reflecting on your professional learning 
All lecturers registered with GTC Scotland need to engage 
in Professional Update (PU), which provides an opportunity 
to prioritise, record and reflect on professional learning, and 

self-evaluate against the Professional Standards.
PU is supported by the Professional Review and 

Development (PRD) process, which allows lecturers 
to reflect through professional learning conversations 
supported by an annual review meeting.

A-Z OF 
PROFESSIONAL 
LEARNING 
FOR COLLEGE 
LECTURERS
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The College Action Inquiry Research 
Network’s (CAIRN) open-access 
journal aims to be an important voice 
in the scholarship and research of the 
Scottish college sector. It provides a 
platform to disseminate college-based 
research and critical insights through 
a variety of scholarly submissions. 
   In addition, the journal welcomes 
short thoughtful descriptive 
narrative articles highlighting 

emerging innovative practices 
aimed at enhancing and supporting 
educational core activities.

CAIRN welcomes submissions 
addressing a broad spectrum of 
contemporary developments, issues 
and challenges. Themes may include: 

 n Leadership; management  
and administration 

 n Education policy and reform  
 n Student learning journey 

 n  Vocational education and training
 n  Teaching, learning and assessment 
 n Theoretical and conceptual issues
 n  Professional issues  
 n Curriculum development 
 n Cultural change and structural 

developments 
 n Technological developments

The editors welcome inquiries 
from potential contributors. Visit: 
https://cairnjournal.wordpress.com

Unfortunately for some working in 
education, the words continuous 
professional development (CPD)  
or professional learning can fill them with 
dread – not because of an unwillingness 
to participate but because of a lack of 
appreciation that lecturers can ‘own’ the 
direction and content of that learning. 

They may also have encountered 
barriers to effective engagement 
in professional learning, such as 
workload, lack of time, resistance to 
request staff cover, financial costs, 
lack of resources and the provision 
of ‘management-led’ CPD. 

It was only when I became an EIS 
Learning Rep and started to think about 
and examine these barriers in greater 
detail that I began to see solutions. 
Realising the importance of self-
directed professional learning, I started 
to question attitudes to the current 
offering and laid down the challenge, 
“Well, if we don’t like it, let’s change it”.

CPD evolution  
At a local branch meeting, the flipchart 
paper came out with the obligatory 

coloured markers and EIS members 
were tasked with critiquing professional 
learning opportunities and providing 
input and a rationale for change. Armed 
with this evidence, I approached the HR 
and Development Advisor and the Senior 
Manager for Quality at the college and we 
began the first of many open discussions 
about CPD and professional learning.  

Through these discussions, 
management began to see the 
intrinsic link between staff motivation, 
CPD, morale, upskilling, personal 
development and current practice and 
their relevance to the conversations 
in staff reviews. Moreover, college 
lecturers had a voice, highlighting what 
inspired them and what they needed to 
advance their professional practice.

I’ve been working closely with 
college management ever since to 
improve the provision of professional 
learning, ensuring that it is responsive 
to lecturer voice. One such session 

we initiated looked at evidence-based 
learning, with a specific focus on 
teaching practice and andragogy. This 

was the highest rated CPD session 
ever by lecturers, with feedback that 
participants felt acknowledged and 
valued as professionals. Ensuring 
that colleagues have access to this 
type of high-quality, relevant learning 
opportunities, led by their own needs 
and interests as teaching professionals, 
is a core role of a Learning Rep.  

Recognising professional learning 
This is where Learning Reps are worth 
their weight in gold. They can support staff 
individually and collectively in gaining the 
CPD they require. There is an old Scottish 
saying, ‘You only know, what you know’ 
and this often sums up lecturers knowing 
what is available and where to look.  

It is also true in the sense of lecturers 
recognising what professional learning is 
and being reassured that they do this every 
day of their working lives; the professional 
dialogue in the staffroom, the reading of 
an article at lunch and the subject-related 
podcast heard at the gym are all valid forms 
of learning which can inform practice.  

Learning Reps promote professional 
learning in their colleges and this in 
turn equips lecturers with the tools to 
support engagement in lifelong learning 
for the students in their classrooms. 
They are integral to ensuring that the 
voices of lecturers shape professional 
learning and to recognising and valuing 
our professionalism within the sector.

Mandy Loftus is a Lecturer in Care 
and an EIS Accredited Learning Rep
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Breaking down barriers to  
continuous professional  
development
EIS Learning Rep Mandy Loftus describes her journey of  
putting lecturer voice at the heart of professional learning

Ensuring that colleagues have access to 
this type of high-quality, relevant learning 
opportunities, led by their own needs and 
interests as teaching professionals, is a 
core role of a Learning Rep 

Mandy Loftus

FE Research Journal: Call for submissions
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What does it mean to be a 
self-regulating profession? 
Khadija: For me, it acknowledges  
our professionalism as we are  
trusted to govern ourselves. It  
sends out the message that the 
regulation and registration of the 
profession has been delegated to 
the individuals within the profession, 
because they have the specialised 
knowledge to do the job. We set 
our own standards of competency, 
our professional standards, our 
values and ethics, rather than being 
directed by others’ expectations. 

Iain: I consider this more along the 
lines of safeguarding the profession 
from an unskilled and unqualified 
workforce and safeguarding the 
public from potentially unethical and 
illegal practices. I think GTC Scotland 
does incredibly well to demonstrate 
the possibility of self-regulation. We 
have public involvement and are, to 
a fault, very open and transparent 
in what we do. I don’t think it would 
settle well with any of us if it were 
any other way. I think we are very 
aware of the expectations society 
has of a self-regulating profession 
and we embrace the challenge. 

Standards in public life are 
very much in the media 

spotlight. How do you ensure 
you are meeting these? 
Iain: We have had quality training and 
support which has really helped me 
understand what it means to be open to 
public scrutiny. Understanding the Nolan 
principles has helped me get my head 
around what it is to be a trustee rather 
than an interest group representative. 
As a Council, we take collective 
responsibility for our decisions, which 
are formed according to the correct 
due diligence and governance. While 
we may not all agree, people can see 

the critical analysis we undertook. 
Khadija: I think we need to be very 

aware as Council members of the 
behaviours that we demonstrate and the 
culture we set. As holders of trust, we 
must act and make decisions objectively 
and fairly and make sure these are 
grounded in evidence. We must also 
ensure we open ourselves to scrutiny 
and constructive criticism. I think the 
diverse membership of Council helps 
with this. As trustees there’s a part for us 
to play in demonstrating that we uphold 
standards in ourselves and also in how 
we promote and support the principles 

The trust 
placed in 

the teaching 
profession

Iain Macmillan Khadija 
Mohammed

GTC Scotland Council Convener Khadija Mohammed and Vice Convener  
Iain Macmillan discuss what being a self-regulating profession means
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FIND OUT MORE 
ABOUT COUNCIL
GTC Scotland is governed by a 
Council of 37 members, the majority 
of whom are elected teachers or 
college lecturers. The next meeting 
of Council will be held by video 
conference on Wednesday, 8 
February. If you would like to attend, 
please email executiveoffice@gtcs.
org.uk by Monday, 6 February. 

For more information, visit:  
gtcs.org.uk/about-us/the-council

we are adhering to. For me, honesty, 
integrity and leadership are important, 
and we must also be vigilant in making 
sure we maintain public trust and the 
trust of teachers and college lecturers.

 
What do you think GTC Scotland 
needs to do to maintain trust? 
Iain: There’s a wonderful expression – 
“clean hands” – which means making 
sure you hold yourself to the standards 
you demand of everyone else. At GTC 
Scotland we have good systems for 
flagging issues, which we then address. 

Khadija: I think it is about ensuring 
good governance. This helps us 
do the right thing by ensuring our 
decision-making takes place in an 
open and transparent manner. We 
don’t withhold information unless there 
is a clear legal reason for doing so. 

Did you have any misconceptions 
about GTC Scotland? 
Khadija: I taught for 12 years before  
I went into teacher education. I thought 
GTC Scotland was there to ensure I  

was on track with professional 
development and to “police” teachers. 
When I moved into academia, I 
understood GTC Scotland’s role as  
one of registration and regulation, 
including accreditation of initial 
teacher education programmes. 
Now that I am more familiar with the 
work of GTC Scotland, I think of our 
role as serving a public function to 
uphold standards in the profession. 
I wish I had known that earlier as it 
might have helped my engagement 
and personal and professional 
investment with GTC Scotland. 

Iain: I had similar experiences to 
Khadija. I spent 15 years teaching in 
England before moving to Scotland. 
We had a teaching council in England 
which was viewed in a very negative 
light, and which no longer exists. 
When we realised that there was one 
in Scotland we thought, ‘Oh no, this 
will be more of the same’. But it wasn’t 
and it isn’t. My misconceptions of a 
high-handed, government-imposed 
organisation were swiftly disabused. 

You took up your roles in April 
– what are your priorities? 
Iain: I have three. First is to try to keep 
abreast of the likely legislative change 
that’s coming and make sure that 
we do the best we can in potentially 
choppy waters. Second is engagement 
with the ethics conversation we 
have started and where this sits with 
the Code of Professionalism and 
Conduct. Third is the impact on our 
professionalism of the increasing verbal 
and physical violence that teachers 
and college lecturers are facing. 

Khadija: Strengthening our 
engagement with teachers and 
communicating more effectively the 
benefits of self-regulation. We have an 
immense privilege in Scotland in terms 
of the power we hold to conduct our 
work to improve teaching in Scotland, 
to support teachers’ professional 
learning and to maintain standards.

I think we need to be very aware as Council 
members of the behaviours that we 
demonstrate and the culture we set
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