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AGENDA

NEWS FROM ACROSS THE PROFESSION

News
Responding to the
Muir Review

GTC Scotland has published its
response to the Muir Review, the
consultation led by Professor
Ken Muir on the replacement
of the Scottish Qualifications
Authority (SQA) and the reform
of Education Scotland.
The response calls for careful
consideration as to the function
and operation of each part of the
education system. It highlights
that “… the education system
does not need to be complicated
– a system focus on humanity,
compassion and wisdom are
fundamental and allow for action
to be prioritised on essential
matters such as equality, diversity
and sustainability.”
As the guardian of the
Professional Standards for
Teachers and the professional
regulator of the teaching
profession, GTC Scotland’s
response focused on the strategic
leadership of professional
learning, leadership for teachers
and system regulation.
Pauline Stephen writes
more about GTC Scotland’s
response to the education reform
consultation on page 10. Read
the full response at gtcs.org.uk/
about-us/consultations

College registration update
In November, GTC Scotland
invited more than 3,400
college lecturers to join the
Register of Teachers, as part of
the ongoing College Lecturer
Registration programme.

New website goes live

Our new website has now launched,
featuring a modern design and
slimmed-down pages. Work has
already started on phase two, which
will see a search function added and
the integration of In2Teaching.
Your feedback will help us
continually improve the website.
Please leave your comments
at bit.ly/3m48xmh
4

GTC Scotland has been busy
processing the applications of
lecturers covered by the national
agreement who hold a TQFE or
other GTC Scotland recognised
teaching qualification, with 190
days’ teaching experience in a
college setting. GTC Scotland
aims to have wider pathways for
lecturers to register from April
2022 onwards.
Read more from our college
colleagues on lecturer values and
registration on pages 28 and 48.

Court of Session

In October, GTC Scotland
welcomed the outcome of
the Court of Session, which
confirms our long-standing
position that Police Scotland
can and should share critical
evidence with us.
This information sharing
allows GTC Scotland to
carry out its statutory
Fitness to Teach and public
protection function as the
professional regulator of
teachers in Scotland.
GTC Scotland has been
required to seek individual
orders from the Court of
Session to access information
and progress Fitness to
Teach cases. This approach
has delayed and added costs
to the progress of some of
the most serious Fitness to
Teach cases dealt with by
GTC Scotland.
Read the full decision
at bit.ly/3yoDLcQ

 teachingscotland@gtcs.org.uk

New employer?
Update your details

Find out more at education.
gov.scot/nelo

As part of your registration
with GTC Scotland, you need
to ensure your personal details
are up to date. Take a minute
to update your details through
your MyGTCS account.

Refreshed Strategic Plan

GTC Scotland has refreshed the final
two years of its strategic plan as a
result of the Covid-19 pandemic,
adding a fourth strategic outcome:
Ensure sustainable, healthy and
future proof working arrangements.
Additionally, the refreshed
plan highlights the values of
GTC Scotland, which have been
revised to better align with the
Professional Values of teachers.
The Strategic Plan
2020-23 is available in English:
bit.ly/3IsoFI1 and Gaelic:
bit.ly/31t5Sfa

National e-Learning Offer
The National e-Learning Offer’s
combination of live sessions
via e-Sgoil, recorded lessons
on West OS and supported
resources from Education
Scotland can be used when
in school and settings, and for
any further periods of remote
learning or isolation.

AGENDA

Voting opens for
Council election
Ballot information and
instructions on how to
vote will be emailed on
10 January.
The closing date
for online votes is
11 February at 12pm.
You can find out
more about the election
process at gtcs.org.
uk/about-us/councilelections

Digital exclusive

Dr Shirley Van Nuland has more
than 40 years of experience
in education, with research
interests in standards of
practice, ethical standards and
codes of conduct. Read more
in our digital exclusive article at
readymag.com/gtcscotland/
TeachingScotlandIssue91
Want to switch to digital only
Teaching Scotland? Log into
MyGTCS and update your
contact preferences.

Hear from Dr Shirley Van Nuland, our
Annual Lecture guest speaker, in this
edition’s digital exclusive.

GTC Scotland

Lecture

2022
Ethics and the Teaching Profession: Why what we value, think and do really matters
As we begin a process
to review the Code of
Professionalism and
Conduct, the journey
starts not with the
document itself but
in a conversation
about ethics.

Teaching is not only
a technical role. It is
complex relational and
intellectual work. It
requires hour by hour,
sometimes minute by
minute, effective ethical
reasoning.

In the Annual Lecture
2022, taking place on
25 January at 4pm, Dr
Shirley Van Nuland
will discuss how ethics
are intertwined with
teaching and the crucial
role that teaching

professionals have in the
leadership of change.
Shirley will invite
us to consider why
what we value, think,
and do really matters.
Register to attend
at bit.ly/31DCOBx
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AGENDA

NEWS FROM ACROSS THE PROFESSION

Letters

Social media  Something to share? Tweet us @gtcs
@bones_carmel
Loving the renewed emphasis
on CPLD @Bellbaxter_HS
@dnleslie new addition to the
main staff room @osirisedu
#oti great to work with
such committed staff some
pursuing @gtcs professional
recognition for everything
this year see y’all in Jan!

Invaluable Holocaust
survivor testimony
Dear Editor,
On reading the November edition
of your magazine, I was delighted
to see a link to the testimony of
Holocaust survivor Marianne Grant.
This is a resource which I have
used since it was available on VHS
cassette, but have obviously not
been able to use of late.
After a lot of searching, I found
the audio of the testimony: www.
bbc.co.uk/archive/personaltouch--marianne-grant/zb7xkmn
There was a Channel 4 video
narrated by Jon Snow which was
far more impactful, especially as
Marianne was an artist and drew
a number of pictures of Auschwitz
which were featured in the video.
I contacted Channel 4 to release
this, but they denied me access.
We often
talk of the
lessening
resources for
the Holocaust
as time goes
on. This
would be an
invaluable
resource
for future
generations.
Regards,
Andrew
Igoe
6

@gcearlycareer
Thanks so much to
Middle Leader colleagues
from across the city for
supporting tonight’s Early
Career session where
EC teachers had the
opportunity to reflect
on the @gtcs
standards and consider
future next steps in their
teaching journey.

@bones_c
armel
Teachers as
le
from Mr Ta arners! Hearing
ylor, Miss
Murphy,
Mr Miller
& Mrs Chr
ysti
areas of th
e school ge e all
aring
up for @gt
cs
how they’v & outlining
e been refl
ective
over the la
st year @
osirisedu
@StThom
asA
by associat qSec very proud
ion.

@EastbankPri
Want to learn more about the @SDGoals? We can
help! Come into our classrooms and we’ll teach you.
youtu.be/cWqnzPVhZP4 #EastbankPrimary #COP26
#OurDearGreenPlace

AGENDA

NEWS FROM ACROSS THE PROFESSION

Digest
Results of the achievement
of Curriculum for Excellence
(CfE) levels 2020 to 2021

Improving the attainment gap
continues to be a priority within
Scottish education. However,
there has been a slight drop in
key areas such as literacy and
numeracy.
The gap between the proportion
of primary learners (P1, P4 and
P7 combined) from the most and
least deprived areas who achieved
their expected level in literacy has
increased from 20.7 percentage
points in 2018/19 to 24.7 percentage
points in 2020/21.
The gap between the proportion
of primary learners (P1, P4 and
P7 combined) from the most and
least deprived areas who achieved
their expected level in numeracy
increased from 16.8 percentage
points in 2018/19 to 21.4 percentage
points in 2020/21.
Read the full report
at bit.ly/3ysPvLw

“There has been a
slight drop in key
areas such as literacy
and numeracy”
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75% of primary school learners achieved the expected CfE
level for reading and 83% for listening and talking.

70% of primary learners achieved the expected CfE
level for writing and 75% for numeracy.
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OPINION

PA U L I N E S T E P H E N

Finding space to

think

In its response to the Muir Review, GTC Scotland calls for clarity
and coherence in the education system

T

he new year is often a time for
resolutions and the turning of
new leaves. Some are small
– for me, it’s the sheer joy of
a new notebook or diary to
coincide with the return to routine
after the holidays. Of course, we
anticipate bigger collective changes
to grapple with in 2022.
By the time this edition of
Teaching Scotland magazine is
published, the education system
may well have been presented
with the findings from the Muir
Review and perhaps even heard
the Scottish Government’s
response. While we know
the broad parameters
of some of the future
direction, the scale, scope
and depth of proposed
changes will no doubt
10

continue to be debated in 2022.
We will be reviewing the findings closely
and with great interest. Any time of reform
presents opportunities as well as challenges.
Organisations involved in Scottish education
need to grow and develop in response to
changing needs and expectations. This is an
opportunity for us all to keep the best of
what we do while taking steps to improve
our functions.
One of the key aspects in our response
to the reform has indeed been function.
Any changes to structure are just that,
changes to structure. No structural
change will create a deep, positive
and enduring contribution to
Scottish education without
careful consideration as
to what each part of the
system exists to do and
reflections about how
they do it. Creating

space to undertake this reflection was challenging.
In fact, carving out time to think is an ongoing obsession
of mine (hence the new notebook/diary each year).
Time and space were another central theme of our
response. Since 2014, we have asked teachers when
they were signing off their Professional Update, for their
views about how their ongoing learning is supported
and what gets in the way of effective career-long teacher
learning. Their feedback has consistently been about
having appropriate time and space to learn, think,
reflect and consider the impact of their learning on
themselves, their learners and their colleagues.
There is an established framework in place for this
– through mandatory and aspirational Professional
Standards and Professional Review and Development –
but this framework may well need different structural
supports, such as the organisation of a school week that
prioritises both learner and teacher learning.
Another framework that could benefit from deeper
consideration is support for beginning teachers. While
many experience a very effective induction into the
profession (turn to page 20 to hear from probation
managers), there can be variation. This is a consequence
of structural system supports and availability and
prioritisation of established and expert teachers to
provide mentoring and support.
GTC Scotland believes there is a need for a continuum
of learning for beginning teachers; from initial teacher
education through probation, post-probation and
beyond. By this we don’t mean increased centralisation
of learning opportunities for teachers, quite the
opposite, this is about embracing diversity while
providing a structure to navigate through an early career
and build on the learning in initial teacher education.
Such a framework is not just a signpost for content
to learn – it should also provide the time and space to
develop ethical reasoning skills. Teaching is not only a
technical role. It is complex relational and intellectual
work. It requires hour by hour, sometimes minute
by minute, effective ethical reasoning. This is in part
why we have rigorous entry requirements for teacher
education in Scotland. These standards recognise
that teaching is a complex activity and role, which
happens in a complex system. Teachers are not merely
implementers of policy; they enact policy in their
context for their learners, in their community. This
requires critical thinking and ethical reasoning
(I urge you to read Yannis’ eloquent article on page
14 for more on this) and calls for space for teachers to
engage in learning that supports this essential element
of our profession.
While we need to recognise our complex context,
there is a need to ensure complex does not become
complicated. This, I think, is where the calls for
increased clarity and coherence are most felt. We believe
this is needed in the space of professional learning. Our
view is that the framework to minimise complication
exists. That is, what it means to be a teacher in Scotland
is signing up to a set of agreed standards and ethical
behaviour and committing to ongoing learning. Strategic
leadership for professional learning and leadership

“No structural change will
create a deep, positive and
enduring contribution to Scottish
education without careful
consideration as to what each part
of the system exists to do and
reflections about how they do it”
should therefore be closely aligned to this established
framework for teacher professionalism.
Registration with GTC Scotland is founded on being
part of a profession – illustrated by having shared
ethics and standards, entry requirements, ongoing
professional learning and a fitness to teach function. It is
through accepting this framework that individuals have
the privilege of self-regulation. GTC Scotland has a clear,
statutory function involving regulation of the individuals
on our Register, ensuring all those who enter it are first
assessed to meet the requirements of our profession and
undertake further individual regulation in circumstances
where this is warranted.
Regulation formed a core part of our response. Our
focus related specifically to responsibilities for regulating
the education system to ensure that no failures to follow
child protection procedures result in risk for children
and young people. We asked where responsibilities
sit for effective system regulation in ensuring the
employers of teachers act as good employers, assuring
that appropriate processes are in place and used for the
management of teacher concerns.
Trust is an important word in this context. Breaches
of trust at individual, establishment and system level
can be serious and significant. Trust is essential in any
consideration of reform as it speaks to the culture we
want to collaboratively grow and nurture. Teaching
and teachers really, really matter and what teachers
value, think and do is critical to achieving this culture
enhancement. So the changes we expect to be
debating in 2022 need to start from, in our view, an
understanding of teaching as a mature profession, with
a shared framework in place for a reason.
Now is the time to undertake some deep reflection
about the essence of this framework to ensure it is
relevant and offers clarity and coherence. This journey
starts with our Annual Lecture on 25 January and will
continue with a range of activities as we engage in
critical debate about teaching as complex intellectual,
relational and therefore ethical work. We very much
hope you can join us.
Read GTC Scotland’s response to the Muir Review
at gtcs.org.uk/about-us/consultations
11

OPINION

STEVEN SORLEY

Time to step up
Challenging educators to use their power to lead the way, provide
pathways and open up opportunities for young people in Scotland

I

identify as a disabled and openly queer senior
leader in a high school. I have studied, lived and
worked through the Section 28 wilderness years
of (or lack of ) LGBTQ+ inclusive education. I have
listened to the views of young people since entering
the education profession in the early ‘90s. This has, in
turn, affected how I approach learning and helped me
shape the views and future pathways of young people,
student teachers, newly qualified staff and veteran
teachers, regardless of ability, faith, gender, expression
or identity.
I recently asked young people at our LGBTQ+ lunch
group, PRIDE!, “What is most important to you when

12

you consider equalities in our school?” After lengthy
discussion, two key points were arrived at: the need
to promote and celebrate ‘diversity’, and to focus on
‘inclusion’ rather than trying to make all things equal.
At our most recent inter-faith lunch, the young people
discussed what their faith and cultural identities mean to
them. They discovered more about their friends’ culture
and faith, and learned that building on their differences
and celebrating the diversity in their identities allows
them to build a greater sense of community within
our school. But what was most impactful that day, was
when three members of staff, who identify as Christian,
Muslim and Jewish, talked about their faiths openly in a
safe space.
At one of our Disability Awareness Week assemblies,
I shared details of my disability, the challenges I face
daily and what having a long-term condition means to
me as a leader in a school. After it, a member of staff
approached me. They had been watching the young
people in the audience and had been overwhelmed by
their reactions. Learners who are recognised as having
a disability sat up and listened as they heard me talk
openly about my disability; they realised that having
a dis-ability doesn’t mean that life needs to be full of
negatives and that they can contribute equally.
Several years ago, I had the privilege of meeting
Osman from Hidayah LGBTQ+. We were the first school
community to invite his organisation to speak about
being both a member of the LGBTQ+ community and of
Muslim faith. Several young Muslim people attend our
LGBTQ+ group regularly, some of whom are questioning
their gender or sexuality. Hearing Osman speak was
truly both inspiring and uplifting for me and for them.
In our school, we have young people and staff
attending faith events who may be from mixed
race backgrounds. We have young people and staff
of faith and cultural backgrounds that attend our
LGBTQ+ events. We have young people and staff who
have disabilities and identities, personalities and
cultural backgrounds that make them different to
any other member of our school. As a white, queer,

“Teachers have lives that can be
symbols of light in darker times
for young people”
cisgendered, disabled, atheist, working class, Scottish
male educator, I carry with me many views and
opinions. Some are positive, some negative, some still
unknown. These views allow me to explore various
thoughts and opinions.
I hope that what I am doing, along with the amazing
team of staff that support all things equal and inclusive,
is showing that teachers don’t live in school store
cupboards after each school day. They have lives outside
of school that can be openly shared, that can be symbols
of light in darker times for young people. But this can
only happen if we are able to take the steps to be brave
like so many others. There will always be amazing
leaders and fighters in the public eye, such as Marsha
P Johnson, Patrick Harvie, Kamran Mallick, Benjamin
Disraeli and Emmeline Pankhurst. But as teachers in
Scottish schools now have the legal ability to explore
rights for all, and more recently permitted to explore
LGBTQ+ inclusive education, surely it’s now time that

the society that we wish we’d grown up in, finally gets
the chance to break down the walls of ignorance, and
open the doors of possibilities?
It is 2022. I live and breathe in Scotland and work
in Scottish education. Throughout our equality and
inclusion events, the team with which I work has shared
everything that makes us different. It’s time for more
of us to walk through our schools waving the flags that
represent our faiths, our cultural backgrounds, and
the other things that make us wonderfully diverse – to
do what we can to help support and promote positive
imagery for young people growing up in our very
diverse Scotland.
It has been 22 years since Section 28 was removed
from the laws of this country. Isn’t it time that educators
brought their multiple facets to schools in Scotland,
challenged negative views, promoted inclusion and
celebrated diversity?

ABOUT THE AUTHOR
Steven Sorley is Depute Headteacher (Equalities & Inclusion)
at Mearns Castle High School, East Renfrewshire. He was
shortlisted for the Saroj Lal Award for a Pioneering Spirit in
Equality and Diversity.
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OPINION

YA N N I S C H AT Z A N T O N I S

Reconnecting with
teacher ethics
Teaching is a value-laden act connected with our
visions of the good, says Yannis Chatzantonis

T

eaching is a constant exercise in contextual
judgment. Most of our judgments are
about questions of technique – about the
curriculum, pedagogy or assessment – about
what and how we teach. However, some of
the decisions that we face go beyond the
mechanisms of learning. These decisions are not merely
about ‘the work’ at hand; they extend well beyond the
walls of the classroom and affect us in significant ways.
Indeed, they play an important role in the formation
of our professional identities – in the ways in which
we think about our professional selves. This is
because these judgments arise from questions about
the ultimate aim of why, as teachers, we do what we
do. In other words, they involve ethical, rather than
technical, deliberation.
What role does this type of ethical thinking play in the
life of teachers in Scotland?
On the one hand, this is an easy question to
answer. Policy encodes the life of teachers
and, in Scotland, it prescribes not just goals
for professional practice but also norms
of acceptable moral behaviour and, more
aspirationally, selects the moral objectives
that our practice ought to achieve.
Both the Professional Standards
for Teachers and the Code of
Professionalism and Conduct prescribe
a set of regulatory ethical expectations
that guide teachers’ professional actions,
behaviour and language. In a way,
therefore, policy places us from the start in
an ethical context. If you work as a teacher
in Scotland, you agree to abide by certain
ethical standards and to meet a set of moral
aims. This is the first way in which ethics
appears in the lives of Scottish
teachers – in the guise of policy
regulations, expectations
and aspirations.
But ethics runs
14

deeper than policy. Teaching possesses a deeper ethical
dimension than the regulation of behaviour: rather than
morally neutral, the act of teaching is itself a value-laden
act, connected as it is to our collective, personal and
professional visions of the good – and to the achievement
of certain social and individual virtues.
This is even more so in the case of Scottish education.
Curriculum for Excellence is a virtue-based curriculum,
centred on the development of the Four Capacities,
which are focused on the acquisition of intellectual and
affective virtues.
This means that, in Scotland, our curriculum requires
us to ask first and foremost: what is a person entitled
to? And then, what kinds of people we want children
to be and to become? And, finally, which potentials
should we help them realise? Which skills, knowledge
and dispositions should we help them develop?
The questions of educational means (what
and how shall we teach to support the
development of these virtues) are
important – but can only be posed and
answered after we have responded to
the questions about human virtues and
educational aims and purposes.
Values, therefore, are at the heart
of what we do – they are the ends and
motives which the means of learning
and teaching seek to achieve.
This much is made clear by the
Professional Standards, which embed
questions of pedagogical practice
within an overarching ethical framework
in the form of Professional Values (social
justice, trust and respect, and integrity)
that our practice ought to embody.
Making values the foundation
upon which professional
learning and practice
stand shows
that ethics
underlie

“Values, therefore, are at the
heart of what we do – they are
the ends and motives which the
means of learning and teaching
seek to achieve”
our approach to curriculum and pedagogy. In other
words, our pedagogical judgments are not merely
based on considerations of effectiveness – they are
not just about curricular expertise or pedagogical
efficiency and expediency. They are ultimately
motivated by ethical considerations.
If education is an exercise in the possession of these
virtues and the enactment of these values – intellectual,
affective or political (political because they relate to
the attainment of certain communal goods) – then
schooling, teaching and education are fundamentally
ethical activities.
In other words, all our everyday decisions and
judgements, pastoral or pedagogical, take place and
acquire their meaning in the wider context of how we
conceptualise justice: how we think of a just person
living in a just society. Or, to put it differently, teaching a
young person comes with a notion of what it is to lead a
good life. The way we conceptualise this notion furnishes

us with the purposes for which we teach. It is the real
driver shaping our professional identities – and defining
our existence as teachers.
Education, then, has aims that go beyond the
mundane, beyond the technical, beyond learning,
beyond the work itself. It is those aims that, albeit often
implicit and unarticulated, stand in the background of
our busy every day professional lives, giving the practice
of teaching its deep ethical character and establishing
the affinity of education to aims that escape the confines
of pedagogy, forming a web of purposefulness that lends
our acts and identities cohesion.
We need to foster this ethical dimension of teaching
in Scotland. The tendency to restrict teaching to the
realm of technique also restricts the opportunity for the
exercise of ethical judgment. Policy should, therefore,
acknowledge and engage teachers as ethical agents, and
enable them to bring the deep ethical background of
their practice to the fore.
In other words, we ought to support teachers, along
with children and their parents, to be active and valued
interlocutors in the great continuous discussion about
the aims, goods and virtues that their professional life
seeks to embody.

ABOUT THE AUTHOR
Yannis Chatzantonis is PT Pedagogy and an RMPS teacher
at the James Young High School. He is a member of
GTC Scotland’s Ethics Expert Panel, which has been
convened for the review of COPAC.
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B E C O M I N G P R O B AT I O N E R VA L U E S

Know your worth
Looking inwards can help you develop your way of being

T

he probationary year
can be daunting.
Teachers are faced with
their very own class
for the first time and
they know that the year
ahead is critical to establishing their
teaching career. While supports are
in place to help them on their way
to achieving the Standard for Full
Registration, imposter syndrome
and uncertainty can creep in and
knock their confidence.
Columba 1400 has been offering
its Values Based Leadership
Programmes for young people
and headteachers over the past
20 years, and in the last three
years, it has also been working in
partnership with universities and
Local Authorities to develop Values
Based Leadership Programmes for
student and probationer teachers
across Scotland. This offering has
16

included residential experiences,
online programmes and one day
workshops. After hearing about
the success of the initial teacher
education (ITE) programmes,
Aberdeen City Council approached
programme leaders Drew
Drummond and Sarah Philp to
design a similar offer for
their probationers.
“This was the first time we had
done anything like this, and while
we had the basis from the ITE
programme, we knew this had to
be a bespoke offering. We had to
establish a partnership with the
local authority to ensure everyone
got what they needed out of the
programme,” explained Drew.
“We were able to use the
learning and feedback from our
partnership with the University of
Strathclyde to capture the essence
of Values Based Leadership and

its impact on learners in this new
programme. The programme had
given the ITE learners the space
and support network to explore
who they are. They were able to
learn about themselves, as people
and as teachers and colleagues,”
said Sarah. “One of the things that
they take away from the experience
is that Values Based Leadership is
about living values, both in and out
of school. It’s about enacting those
values in how we learn, relate and
lead. For many it also brings them
back to their ‘why’ – what made
them decide to become a teacher
in the first place.”

The six core values

The programme is underpinned by
the idea that you teach who you are,
therefore, you need to know who
you are to understand your impact.
Probationers have the opportunity

“Teachers play an integral role in
shaping the next generation, and
the best way to do that is to be
authentically you”
to both experience and explore the six Columban Values
to help them learn more about themselves and how these
values can support them on their journey of being and
growing as a teacher in Scotland.
“Teaching is such a wonderful and crucial profession,”
said Drew. “It is important that teachers at the very start
of their career are given the opportunity to find out about
themselves and their own ways of being to develop their
professional identity.”
Each of the values looks at a different aspect of self
and leadership.
Awareness
What are my values? What is my purpose?
 ocus
F
How am I nurturing the most important things?
Creativity
How can I enhance my practice and solve problems?
I ntegrity
How and who is turning up in the classroom?
The staffroom?
Perseverance
What helps me to keep going?
Service
How can my authentic self make change?
For Drew, the most important value is ‘Service’.
“Service is all about using your strengths and
experience to contribute to the greater good,”
explained Drew. “Teachers play an integral role
in shaping the next generation, and the best way
to do that is to be authentically you.”
The programme has provided probationers with the
opportunity to step back and reflect on themselves,

their teaching and their own beliefs and values. Drew
emphasised that for probationers this means “not being
defined by the last dropped plate.”

Practice and professional learning

The programme encourages probationers to take a deep
dive into their way of being, meaning that this is not a
one-session event. “We are weaving the values together
in every session, allowing probationers to explore,
engage and enact the values in a meaningful way,” said
Sarah. “We provide the time and space to reflect, what
it means to them and their practice and what they might
do going forward. At the centre of the national model for
professional learning is the education professional and
the dynamic relationship between their learning and
our children and young people. We keep coming back to
this throughout the programme – how will what you are
learning about yourself, about how you live your values
impact your learners?”
The Columban value of ‘Focus’ is specifically used to
engage with the Professional Values – social justice, trust
and respect and integrity.
“The refresh of the Professional Standards offered a
real opportunity to engage, think deeply about what it
means to be a teacher in Scotland,” explained Drew.
“Our core values relate really well to the Professional
Values which further emphasises the importance of
reflecting on oneself when thinking about your own way
of being – do those with whom you live and work know
what your core values are?”

EXPLORING THE
PROFESSIONAL
VALUES

The Professional Values of social
justice, integrity and trust and
respect are at the core of the
Professional Standards for
Teachers.
Find out more about
their importance and
how to reflect on your
enactment of them in
your everyday practice
at bit.ly/3xYCol2
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BECOMING PRACTITIONER ENQUIRY

The enquiring stance

Practitioner enquiry has become embedded in probationer teachers’
practice at Aberdeen City Council

What we really want
to share with our
probationers is that
practitioner enquiry is a natural
part of being a teacher, it’s not an
addition,” said Lara Freeman,
Practitioner Enquiry Lead at
Aberdeen City Council.
Probationers on the Teacher
Induction Scheme (TIS) need to
show evidence of engagement in
practitioner enquiry as part of the
professional learning requirement
of the Standard for Full
Registration. The local authority
has been incorporating practitioner
18

enquiry into its probationers’ TIS
for many years and, over time, the
delivery of this has evolved.
“This session, I ran practitioner
enquiry entirely through Google
Classroom and have taken a more
flipped learning approach,” explained
Lara. “GTC Scotland recorded three
sessions for us: one with a primary
slant, one with secondary and one
for all practitioners. I then added
these videos together with reflective
questions to the platform. It creates
a flexible set-up so probationers can
engage with the material in their
own time.

“I then ran a Q&A session where
probationers came along to discuss
their question and collaborate. It’s
a much better model as they have
already engaged and reflected on the
inputs.”
The key to practitioner enquiry
is that it is manageable, small-scale
and fits with what probationer
teachers are doing in their dayto-day teaching. It’s not about
gathering lots of data, rather it’s
about using what’s already there.
“Practitioner enquiry is all about
looking at something you are
doing and asking is it working

A snapshot of one probationer’s enquiry:
Giving feedback online
The move to digital platforms for online learning prompted an English
teacher to explore if written feedback was as valuable as oral feedback. The
teacher found that giving written feedback online was very time consuming compared to giving oral feedback in the classroom. She started using
Mote – an audio toolkit – to give oral feedback online and asked learners
what they thought about this. The teacher had read a lot on the topic, and
her research was all pointing to learners preferring oral feedback. She was
surprised however, when her learners told her they really liked the written
feedback. The teacher now uses a mixture and has started to think about
which situations are best for both oral and written feedback.

for my learners, and how can I
make this better? What we are
really encouraging probationers
to do from the start is to narrow
the question down and look at
something that’s part of their
practice. We then map this against
HGIOS. The topics are wide
ranging – there’s lots on feedback,
mindset, health and wellbeing, and
supporting pupils.”
The enquiry itself is presented
on a Google Site, which is then
taken and amalgamated into a
larger website. It’s the third year
that the local authority has been
using the platform to present
practitioner enquiry and it has
meant that a vast library has built
up. “The resource can be used
by some teachers and mentors at

Aberdeen City Council and the
next step is to promote it more
widely to all teachers within
the local authority. An essential
element of practitioner enquiry
is sharing. We need to share, we
need to discuss because the more
we do, the more we learn.”
Before the pandemic,
Aberdeen’s probationers were
able to meet up in person. With
social restrictions in place,
that is much more difficult and
the online element of their
practitioner enquiry sessions gives
probationers an opportunity to
collaborate.
“It also hands back the
professional responsibility to
probationers. The probationary
year in teaching is demanding.

There’s a lot still to learn. For
the first time, you have your own
class and there’s so much to do
– the teaching, the learning, the
organising – everything that goes
with the job.”
With the refreshed Professional
Standards for Teachers 2021 now
containing explicit reference to
practitioner enquiry, its place as
a core aspect of teachers’ practice
has become clearer.
Lara said: “It’s really important
that practitioner enquiry is not
seen as a bolt on. By the end of the
year, feedback from probationers
is that they understand the place
of it in their practice and they
found it interesting and useful,
which is great as we really want to
have reflective practitioners.”

At its online probationer celebration event, Aberdeen City
Council asked participants what they had learned through
practitioner enquiry. Here’s what they found out:
• The importance of constructive learning conversations with learners
• You learn more when things don’t go quite as anticipated
• The importance of giving good quality feedback to improve the quality
of learning
• Everything starts with relationship building
• How important it is to reflect on your practice and to communicate with staff
and learners to improve your practice
• Learners are more engaged and can take ownership of their learning when
they understand how to be successful
• Change takes time
• You always have to do what is best for the learners in your class. One size
doesn’t fit all.
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B E C O M I N G P R O B AT I O N E R S U P P O R T

Becoming to being
Probation managers play a valuable role supporting
probationers’ transition from Provisional
to Full Registration

A

teacher’s probation
year is stressful and
challenging at the best
of times, and the last
few probationer cohorts have had
to manage additional uncertainty
caused by the pandemic.
Thinking creatively about how
to support probationers became
a priority for probation managers
across the country.
Irene Whitford started her
secondment as Probation
Manager at City of Edinburgh
Council in January 2020, and
had to adapt quickly when
lockdown happened just six
weeks later.
“It’s a privilege to work with
teachers at the start of their
career,” Irene said. “You’re
working to ensure the
best for our children
and young people. I had
to really think and revamp the
training offer for probationers
to ensure that they received the
right support and development
opportunities.”
This involved moving
everything online and a
professional learning area was
quickly built within Edinburgh
City Council’s internal system
offering relevant training.
Hazel Lynch, Education Support
Officer and Probationer Manager
at Aberdeen City Council, started
her career as a teacher. It was her
Probation Manager at Dumfries
and Galloway who inspired Hazel
to follow the same career path and
support new teachers.
“When I was doing my
probation, I met some of the most
wonderful friends. We’ve since
gone on holidays together.
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I think that’s something that recent
probationers have really missed
out on: getting the opportunity
to sit and chat with other
probationers. That’s why getting
them to connect via Teams has
been important.”
While the lack of face-to-face
interactions has created some
challenges, Irene found that it did

“Whatever the journey is that brought them
into teaching, all probationers have one thing
in common – they have chosen to make
a difference to young people”

ADVICE TO…
PROBATIONERS

SUPPORTERS

“Be yourself and continue to build on your
professional learning. Both will stand you in good
stead as you progress in your career.” – Irene
“Collaborate. We learn and grow as
teachers by engaging with professional
dialogue, and it’s also good for our wellbeing.
Keep talking.” – Hazel

“Your probationer(s) shouldn’t become a mini you. They will all have
different ideas and ways of working. Support them to find their own
style.” – Irene
“The first agenda item at every mentor meeting should be
a check-in. Remember to look after yourself too. Supporting your
and your probationers’ mental health and wellbeing should always
be a priority.” – Hazel

THINKING POINTS
There’s a lot to do and consider in
the probation year. Engaging with
the Professional Standards is a big
part of this to meet the Standard for
Full Registration.
Whether you are a probationer
or a supporter, here are three things
to consider when reflecting in your

mentor meetings or filling out your
online profile:
1. How do you think we can support
probationer teachers to engage,
enact and embed the Professional
Standards in their practice?
2. What advice do probationer
teachers need most regarding
completing the profile?
3. In relation to professional

learning, how do probationers know
what good professional learning
is and how to record this in a
meaningful way?
Hazel discusses these questions in
more detail in a 10-minute video
which is part of the Supporting
Professional Growth toolkit.
View it at bit.ly/3y1eghJ

took up the offer but I felt that it
was important to have that there
in case anyone needed it.”
Mental health is a particular
interest for Hazel: “I have met
the most incredible group of
probationers. Some of whom
have experienced loss, and some
are experiencing challenges with
mental health. There are also those
that are supporting families and
have personal challenges.
“They continue to inspire me.
Whatever the journey is that
brought them into teaching, all
probationers have one thing in
common – they have chosen to
make a difference to young people.
As teachers we can. Remember
that. Keep going.”

Tools for the journey
A focus on mental health

offer an advantage. “As online
training could be done from home,
it took some of the pressure off of
probationers in terms of getting
from one side of the city to the
other. We organised live sessions
so that probationers could get
home and settled.”

Health and wellbeing has remained
a priority for probationers over
the last couple of years. Irene
created a Sway for Edinburgh City
probationers to offer resources
and support.
“Over Christmas last year,
I was concerned about some
probationers we had that couldn’t
travel home for Christmas,” said
Irene. “I offered an online drop-in
over the festive period as I didn’t
want anyone to be alone. No one

Irene and Hazel were both part of
the GTC Scotland working group
which created the Probationer
Support package. This package
was launched in October 2021 and
combines a series of webinars,
a Sway to promote professional
growth and a rubric which illustrates
the progression from Provisional
to Full Registration. There is also a
link to GTC Scotland’s Health and
Wellbeing Hub.
The package is for probationers
and supporters and can be
accessed at www.gtcs.org.
uk/probationer-supportpackage-2021
21

BECOMING GAELIC LEARNING

A dìoghras
airson teagasg,
dìoghras airson
Gàidhlig
Lauren Matheson a ’cothlamadh
na h-ùidhean aice airson
teagasg agus Gàidhlig, gus an
ath ghinealach a bhrosnachadh
Carson a tha a’ Ghàidhlig
cudromach dhut?

Rugadh agus thogadh mi ann an
Eilean Leòdhais, agus bha Gàidhlig
agam mar chiad chànan. Chaidh mi
fhèin tro Foghlam tro Mheadhan na
Gàidhlig nuair a bha mi san sgoil. Rinn
mi ceum BA ann an Gàidhlig agus
Leasachadh ann an Leòdhas airson trì
bliadhna. Tha iomadach chothrom air
a bhith agam air sgàth ’s Gàidhlig, san
sgoil, agus às dèidh na sgoile.
Tha Gàidhlig mar phàirt mhòr
nam bheatha agus tha i air leth
cudromach rium. Chanainn gu bheil i
mar phàirt dha m’ fhèin-aithne. Chan
urrainn dhomh smaoineachadh air
beatha às aonais Gàidhlig idir. Tha
agus bidh i mar phàirt mhòr nam
bheatha gu bràth.

Dè a thug ort a bhith ag
iarraidh a dhol a theagasg
na Gàidhlig?

Bho bha mi fhèin sa bhun-sgoil,

Tha Sabhal Mòr Ostaig air
Oideas a chuir air bhog o chionn
ghoirid, podcast mu Fhoghlam
Meadhanach Gàidhlig. Èist aig
linktr.ee/OideasPod
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bha mi a-riamh airson a bhith na
mo thisdear bun-sgoil Gàidhlig.
Tha iomadach diofar chothrom a’
tighinn bho bhith a’ dol tro foghlam
Gàidhlig agus tha e cudromach
gu bheil fios aig clann foghlam tro
mheadhan na Gàidhlig, gu bheil iad
mar phàirt dha coimhearsnachd
cudromach, agus gu bheil eòlas aca
air na diofar chrothroman a gheibh
iad, fhad ’s a tha iad san sgoil agus
às dèidh na sgoile cuideachd.

Ciamar a tha cùisean air
a bhith nad àm probhaidh?

’S e bliadhna dhoirbh a th’ anns a’
bhliadhna phrobhaidh. Tha tòrr
obrach na luib agus tha e a’ toirt
greiseag aig toiseach na bliadhna
son socrachadh a-staigh san obair,
càirdeasan a leasachadh leis na
sgoilearan agus a bhith mothachail
air na diofar feumalachdan agus
ìrean a th’ anns a’ chlas. Rinn mi
mo PhGDE còmhla ri Oilthigh

Shrath Chluaidh agus bha a’ chùrsa
air leth doirbh. Seach gun robh
an cùrsa seo cho doirbh, tha mi
a’ faireachdainn gu bheil e air m’
ullachadh airson na bliadhna ’s
agus gu bheil mi gu ruige seo a’
cumail an àirde leis an obair a th’
agam ri dhèanamh.

Dè na h-amasan ionnsachadh
proifeiseanta a tha agad?
Aon dha na prìomh amasan
agam airson na bliadhna, ’s e a
bhith a’ cumail a’ dol a’
brosnachadh clann a bhith a’
bruidhinn na Gàidhlig agus a bhith
pròiseil anns a’ chànan. Tha e
cuideachd cudromach sealltainn
dhaibh cho sònraichte sa tha
coimhearsnachd na Gàidhlig,
cho sònraichte ’s a tha e a bhith
dà-chànanach, agus na diofar
chothroman a tha aca san sgoil,
agus a bhios aca às dèidh na sgoile.

Dè a’ chomhairle a bheireadh
tu do dh’oileanaich sa
bhliadhna mu dheireadh aca?
Comhairle a th’ agam airson duine
sam bith a tha anns a’ bhliadhna
mu dheireadh aca, ’s
e cùmaibh a’ dol! ’S e dreuchd air
leth sònraichte agus cudromach
a th’ ann agus ged a tha trèanadh
duilich, ’s math as fhiach e.

A GTCS Professional Learning
Awarded Organisation

“Massive, ambitious,
creative approach to
professional learning”

B E C O M I N G P R E F E R E N T I A L WA I V E R

My teaching journey

Stephen with learners
on a trip to La Parque
de las Ciencias in Granada

I

Biology teacher Stephen Valente recounts
a challenging probation year

’m from Cambuslang, South Lanarkshire. My
father’s side of the family is Italian, and I grew
up very much enchanted by Italy and the
Mediterranean – particularly the weather, food,
culture and cinema.
I went to Italy a few times when I was young, and
this really piqued my interest in travelling.
At the age of six, I attended an Italian language
school at weekends, but it put me off wanting
to learn a language! Even though I was
fascinated by Italy, the traditional rote
learning, teacher-centred approach greatly
hindered my development of an additional
language and ultimately inhibited my
interest in language learning. I’ll never
forget sitting in rows, learning Italian lexis
by alphabet – B is for bambino, banana,
bello, Bologna….

Science appeal

At Cathkin High School, science subjects appealed to
me, so I went to the University of Glasgow to study
Biochemistry but eventually opted for Microbiology.
The route for progression was slightly more flexible than
other courses.
I never really considered teaching biology as a career
to be honest. I fell into teaching English as a foreign
language and always remembered my early experience
24

of learning a foreign language, so I endeavoured to
provide a more enjoyable experience to my learners.
I always tried my best to plan lessons that incorporated
my learners’ interests and needs. The process of
becoming a better teacher is never-ending and shouldn’t
be seen as a burden. I embrace it as part of my own lifelong learning.
My formal teaching instruction began with
various EFL qualifications including teaching
English to young learners, the Cambridge
CELTA and DELTA awards, and an MA in
TESOL with specialism in Educational
Technology from the University of
Manchester. I completed my PGDE at the
University of the West of Scotland in Ayr.
I had some good placements in Wishaw
and East Kilbride and was lucky to have
helpful colleagues and mentors who knew
when to offer advice or trusted me to develop my
own ideas and activities. I then completed my trainee
year at Balerno Community High School, Edinburgh,
where my mentor Colin Hay, colleagues and headteacher
really helped me out.
I’ve always considered myself a fairly adventurous
person and, having done a fair bit of travelling as an EFL
teacher abroad, I was keen to see more of Scotland, so
I ticked the waiver box which meant I could be placed
anywhere. I thought that it would be a rewarding

experience living somewhere different. I won’t lie, the
financial compensation was also appealing and helped
after having taken time out from full-time work to do
the PGDE. I was over the moon to get the opportunity
to teach in Edinburgh as it is a unique city and offers
a contrast to Glasgow.

Supportive colleagues

Balerno Community High School is in a lovely area beside
the Pentland Hills and the Water of Leith. I had some
enjoyable classes and great learners – a good mix of levels
and wide variety of characters and personalities! My
colleagues were supportive despite everyone dealing with
the stresses and demands of adapting to teaching during
a pandemic.
Colin was always available and met with me regularly
to discuss how I was getting on. He did his best to get
in touch right from the start of the placement until the
end which really helped develop a good professional
relationship. His ability to remain calm and affable
was something I’d like to emulate. We both share an
interest in Stoic philosophy and how to best manage
relationships and dilemmas, a skill fundamental to
successful teaching practice when managing and
supporting the learning process in our classrooms
and the wider school community.
However, the pandemic really did make my probation
year more challenging. It was tough not getting to meet as
many colleagues at school and build a network for sharing
ideas, collaborating and just having a chat over a coffee.
I really missed not having the opportunity to meet
people around the school and in the local authority. I was
also living in a different local authority from my family so,
like many of us, I was unable to return to see friends and
family. Becoming a teacher can be demanding and it’s
important to unwind, meeting up with people close
to you. I missed being able to do that.

colleagues to improve my teaching. I’m now teaching
at an international school in Cordoba, Andalusia.
I previously spent three years here teaching English
and have some good friends still living here. I knew
I wanted to return to Europe and, after the time in
lockdown, I really wanted to go somewhere where
I didn’t need to start making friends and getting to
know a different city again. I’ve jumped right back
in and got a good support network.

PERCENTAGE OF
PROBATIONERS
WHO OPT FOR THE
PREFERENCE WAIVER:
2017/18

12.7%

2018/19
2019/20
2020/21
2021/22

12.1%
10.3%
9.5%
10.2%

Making new connections

There was also the added difficulty in how to best
manage lessons with the additional procedures that
required implementing. I was really looking forward
to developing my knowledge and experience of
conducting scientific investigations with my learners,
but this was restricted somewhat. I was able to conduct
demonstrations or alter group sizes, so learners still
gained insights that practical investigations offered.
My classroom management strategies improved over
the year. Restrictions did present the opportunity to
better implement ideas and strategies for promoting
online learning. I enjoyed trying out new platforms
for connecting with learners as well as adapting and
developing materials and have continued with this since.
My time at Balerno was well spent and I feel I have
already started including strategies learned from

"The process of becoming a
better teacher is never-ending...
I embrace it as part of my own
life-long learning”
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BEING

STEPPING STONES

Connecting
and reflecting
Early career teachers are sharing their experiences with their peers
and developing their teaching practices through literature

M

any early career
that work for others. I always say
teachers aim to
we need to surround ourselves
develop their
with marigolds. There can be some
professional
very negative people around us,
practice through
but we should work to surround
supportive and collaborative
ourselves with those who support
professional learning environments.
us and help us grow. Those early
One such programme, offered via
career teachers on Stepping Stones
Stepping Stones, is a reading group
are marigolds, actively choosing
which provides facilitated critical
to be involved in developing their
engagement with literature to inform
own professional learning.”
and develop teaching and learning.
Greig Gardiner is in his fourth
Facilitating the reading group
year of teaching, currently working
sessions is Ruth Chalmers,
at Hillhead Primary School in
a Principal Teacher in the
Kilmarnock. This year, he is
Supporting Learners’ Service in
responsible for raising attainment in
Fife Council, which has multiple
the upper school and has arranged
outreach teams and can help
a timetable with his colleagues to
schools to meet the needs of
teach specific groups of learners
learners who have an additional
during class literacy times.
support need, including through
He said: “I got into teaching for
staff development and training.
a number of reasons, the main
Ruth said: “A probationer has
one being that I wanted to make a
a significant support network
difference in young people’s lives.
which, depending on their school,
I personally didn’t have the
can drop off quickly and they
best of times at school
are left to do the job. It can be
and often felt that I
daunting and there is a huge
couldn’t ask for help
amount of pressure on new
or that I was being a
teachers, who each have their
nuisance by asking for
own personal learning journey
it. I want to make sure
and individual experiences.
that no pupil feels the
“Teachers’ own values are
same way and to allow
important and shape them as
the learners to see that
teachers. So do opportunities
mistakes can
to connect and reflect,
be a good
which are hugely
opportunity
beneficial, both in terms
to learn. I
of reflecting on their
have also
own practice, and to
seen firsthear about the things
Greig Gardiner
hand
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what making a positive impact on a
young person’s life can do to their
confidence and overall happiness.
I worked in the USA over a couple
of summers with underprivileged
youths who really appreciated the
time I spent with them and how I
supported them in their activities.”

Helping learners to
be successful
Greig heard about the Stepping
Stones programme through his
depute headteacher. “After reading
an introductory SWAY, it was clear
that it was something I wanted to
take part in. The reading group was
linked to what I was leading this year
– being able to use differentiation
widely within my raising attainment
groups to ensure I was helping all
learners to be successful.”
Stepping Stones Development
Officer Jean Laird said: “The texts
for our reading group are all focused
on differentiation, inclusion and
engagement and were selected from
within GTC Scotland’s EBSCO library
as they align with the areas that
early career teachers would like to
develop.
“Rather than being recommended
texts, they are there to be examined,
critically engaged with and
questioned by our group who will
relate the texts to their experiences
and practice. This will support us
as a group to make judgements and
decisions and to further develop
our practice. We will be linking to

“We need to surround ourselves with marigolds
– those who support us and help us grow”
the Professional Standards and
discussing how we can best support
our learners.”
The group is currently reading
The Inclusive Classroom: A new
approach to differentiation. With a
background in ASN, including as
Depute Headteacher at Fairview
School, and with a Masters in
Psychology, Ruth is well-placed
to enable discussion around the
chosen text.
She said: “There are significant
and complex learner ASN needs
in mainstream schools and the
refreshed Professional Standards
reflect that, but a lot has changed
since the book was written and
more depth is needed in the current
teaching landscape. However, the
title is a good starter with lots of
practical tips.”
Greig said: “It is difficult to ensure
that all learners receive what they
need to achieve the objective of
the lesson, many learners within
my school are on the additional
support log, some with a diagnosis
and some without one. This makes
it tricky for me as a teacher of
raising attainment as there are
many different needs that have to
be catered for within my groups.
All pupils learn in different ways,
with some being diagnosed with
the same additional support need
but requiring different supports to
achieve the same learning.

“A theme of the book that is
related to my practice is that my
room needs to be fit for purpose
for a number of different groups
and ages throughout the week.
Therefore, I must ensure that my
displays are generic, accessible,
relevant and useful to all learners.
Certain displays may be more
suited to older learners as
supports, resources and examples.
“However, this can also work
the other way. When displays are
more suited to younger learners,
older learners find they cannot
use the displays as reference
points.
“Another point that I have had
to consider is giving learners
early confidence that they can be
successful. Many feel that if an
aspect is too tricky, they will never
be able to achieve it, therefore
a growth mindset is being
developed within the school.
“I have used a visual learning
pit or visual stairs for the learners
to point out where exactly they
are in their stage of learning and
explain that mistakes are good
for our learning. To promote
early success, I have a really
easy goal that each learner can
achieve, such as writing the date,
and celebrating their learning
intention to develop confidence
and self-esteem before the main
part of the lesson has started.”

Stepping Stones
for early career
teachers
Stepping Stones, a
partnership between
Education Scotland
and GTC Scotland, is
a professional learning
programme for recently
qualified teachers in
years 1-4 of their career
post-probation.

Peer support
through discussion
Greig intends to ask his peers,
coming back together in January
for the next reading group
session, which aspects they have
successfully taken forward into
their own practice, as well as how
they have adapted their teaching
to suit their classes. “I would also
like to ask what challenges or
barriers they have faced when
implementing differentiation
within their class.”
Ruth said: “There are a lot of
pressures on teachers to raise
attainment. During the first
lockdown, we had a renewed
focus on wellbeing, and during
the second, on learning and
attainment. Wellbeing always
needs to come first, without which
our learners will not be able to
learn, so I always return to our
nurture principles. With an ASN
background, I consider that what
is attainment for one learner might
not be the same for another.”
With the support of his
colleagues and peers, Greig is
hopeful of strengthening his
professional learning and working
towards his professional enquiry.
“I have also spoken to a number of
colleagues, discussing the needs of
the learners I am taking from their
class and how they best cater for
each individual through the use of
differentiation. I have also joined
the Stepping Stones Teams online
community. This provides a great
forum for teachers to share good
practice, seek advice and really
support one another through the
challenges that teaching
can bring.”

UPCOMING EVENTS:
12 January – Literacy
20 January – Reading group:
Learner engagement
23 February – Interview skills
16 March – Skills and
developing the young workforce
27 April - Making the most of
PRD workshop
28 April – Reading group:
Differentiation
More information and sign up
at bit.ly/SteppingStones22
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L E C T U R E R VA L U E S

United in our
pr fessional values
Delivering for college students through continued learning

W

e are a strange
breed in Further
Education! Many
of us, when asked
what we do, define
ourselves through our industry. We
say: ‘I’m a chef’, ‘I’m a plumber’,
‘I’m a nurse’. Against this backdrop
we fail to recognise that we all
essentially do the same job. We
are lecturers, teaching in a college
setting and it is our commitment to
doing the best for our students that
unites us.
The Professional Standards for
Lecturers in Scotland’s Colleges
help to highlight what it means to
be a lecturer and to pull us together
into a dynamic group of teaching

professionals, who also have a
wealth of industry experience.
The Professional Standards, which
comprise professional values,
knowledge, understanding and
practice, give us the confidence to
take our experience and knowledge
to reflect, shape and hone our
teaching to deliver quality learning
experiences for our students.
I wonder how many of us take
time to reflect and realise that
through our daily practice we are
demonstrating our commitment to
these professional values. Students
are at the centre of everything
we do; as leaders of learning, we
work together to develop new and
innovative learning opportunities;

“The Professional Standards are, whether we
realise it or not, at the heart of what we do”
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and through participating in
professional learning, we strive
to ensure that our practice both
in teaching and in our area of
expertise is current and takes
account of emerging ideas
and developments.
Professional learning and
development in colleges is
continuous and just as in other
sectors, we all have a right to
access this. Some of this will be
subject (and industry) specific, and
lecturers welcome the opportunity
to keep up to date with their
professional industry standards
and membership of institutions.
It means what we teach students
is current and relevant. This
provides a richer experience for the
students and keeps their learning at
the centre of what we do.

College collaboration

But we need to look wider than

“I wonder how many of us take time to reflect
and realise that through our daily practice we
are demonstrating our commitment to these
professional values”

this and use opportunities for cross
college professional development
to support collaborative practice.
By working together and sharing
good practice, we gain a greater
understanding of the challenges
our students face, helping them to
overcome barriers to learning and
achieve better outcomes. Recent
investment in posts related to the
understanding of mental health
issues has meant training for a
more confident lecturing staff who
are able to better understand the
range of issues our students may
be experiencing and consequently
signpost them to support and often
much needed help. The importance
of this has come to the fore in
the past 18 months as we seek to
address the challenges which the
global pandemic has presented not
only for our students, but for us all.

Rising student expectations

It has also become clear that
CPD in digital technologies is
increasingly important, enabling
lecturers to keep up with
technology and rising student
expectations. It is fundamental for
teaching in a fast-paced world and
became crucial to all our lives in
March 2020. Colleges were well
placed for a smooth transition to
home working when the country
was forced to move to remote
learning at the start of lockdown.
One of the reasons the transition
worked well is that many years
ago colleges bought into virtual
learning platforms and used them

to augment learning in classrooms.
Lecturers were, and still are,
being trained in how to make
the best of these technologies to
assist them. They were therefore
able to respond to the needs of
the students from day one of
homeworking, and while online
learning is no substitute for face-toface delivery, FE lecturers adapted
quickly and made the most of the
situation for their learners. Some
of the innovations that came out
of the need for home working will
be used and developed for years
to come.
But the main reason that the
transition worked well was that
lecturers understood that students
were at the centre; that no matter
how difficult our lives were, they
still had to be taught well, they
had courses to pass, and lives to
live. Many passed and continued
on to employment or university.
Some struggled with the change
to online learning and lecturers
adapted their strategies to try to
keep all those students onboard
and engaged. Others suffered
with mental health because the
experience was so new, and a bit
frightening. Throughout this time,
lecturers dug deep, responded
to the needs of our students and

encouraged them to stay
the course. And in doing so,
our professional values came
to the fore.
So, FE lecturers may always be
that strange breed: a mixture of
people from diverse professional
backgrounds. But the Professional
Standards we all share have made
us ‘a chef who can inspire people
to love cooking’, ‘a plumber who
knows how to turn practical
experience into great learning’
and ‘a nurse who has the teaching
tools to make nurses of the future’.
The Professional Standards are,
whether we realise it or not, at the
heart of what we do.

ABOUT THE AUTHOR
Paula Dixon is a lecturer in English and
Spanish at Glasgow Clyde College.

Paula Dixon

PROFESSIONAL VALUES
1.1 Students at the centre
1.2 Leadership of learning
1.3 Continuous professional
development
Access the Professional Standards
for Lecturers in Scotland’s
Colleges at www.gtcs.org.uk/
college/professional-standardsand-code-for-lecturers/
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PROFESSIONAL REVIEW
AND DEVELOPMENT

Unlocking PRD in Dundee
Through a new system and renewed focus on continuous professional
dialogue, Dundee hopes to unleash the potential of PRD for teachers
I think PRD had kind of
gone wrong a little bit. It’s
seen as this big onerous
thing that has to be done; people
didn’t see it as a great professional
opportunity for them,” explained
Jennifer Seed, Principal Teacher
of Food Technology and Health at
Craigie High School. Jennifer is part
of the Dundee City Council working
group which oversaw the transition
from its old PRD system, MyLearn,
to GTC Scotland’s system, MyPL.
There were many issues
with the old system, said Kenny
Clarkson, Deputy Headteacher at
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Braeview Academy and a member
of the working group, including
it being out of sync with the
GTC Scotland Professional Update
(PU) five-year process.

Unlocking potential

Improving the system was key
to reducing bureaucracy and
unnecessary workload, not
only to make PU sign-off more
straightforward, but to unlock the
potential of PRD for teachers. The
working group was tasked with
making the transition to MyPL as
smooth and supportive as possible.

To do this they created a
document which not only set out
the logistics of navigating each stage
of the new system but also included
materials that de-mystified the PRD
process. This covered everything
from the roles of reviewee and
reviewer, to how to prepare for the
PRD meeting and how to use the
Professional Standards and national
model for professional learning to
reflect on learning.
Vikki Taylor, Principal Teacher
at Tayview Primary School, and
another member of the working
group, said that preparation for PRD

was key: “We have really invested
time to ensure staff are ready for the
PRD process, by using the ‘Are We
Ready for PRD?’ cycle in the support
materials. The cycle talks about a
health check and ensuring you have
the right culture to ensure staff can
get the most out of it.”
Jennifer agreed: “I make sure
that my staff have plenty of notice
for their PRD discussions so they
have time to reflect on the previous
session and consider what their
professional learning will look like
over the following session. Prior
to the PRD meeting I ask staff to
upload any professional learning
activities that support the areas
for development identified for the
previous session – that way I can
look at this prior to the meeting
and tease out any points using
coaching conversations.”

A coaching approach

At all three schools, coaching is
a central component of the PRD
process. “We use this to ensure staff
are fully unlocking and realising
their own potential and seeing the
Professional Standards in a positive,

engaging way and as belonging to
us as professionals,” said Jennifer.
“We are continuing to develop
coaching approaches across our
SLT and Middle Leadership body,”
said Kenny. “We have some staff
who have been trained in coaching
approaches previously and currently
have two members of our SLT and
another middle leader attending a
year-long GTC Scotland Coaching
for Success programme. The
intention is that they will then
deliver this to the rest of our Middle
Leadership body over the course
of next session.”
Vikki commented: “It’s really
important that the process is led
by the reviewee and to build that
culture of trust and reflection.
It’s the quality of conversation
that comes out that will help the
reviewee then build their skills and
areas of development. As a reviewer,
knowing your staff is key so you can
recognise opportunities for them.”

Year-round
professional dialogue

A broader goal of the move to
the new PRD system is to try and

help teachers move away from
the idea that professional learning
conversations happen only once
a year, at the official PRD
meeting, and instead to help
them identify that professional
dialogue happens almost every
week at work.
“I ensure that I speak to staff
throughout the year and re-visit
their areas for development and
offer support and reflection as
an on-going process, so it doesn’t
become an end-of-year task of
ticking boxes,” said Jennifer.
“What I am trying to create
is a better focus on two to three
areas for development and
find professional learning that
supports this. I think in the past
for teachers it’s been the view that
more is better, but I think good,
relevant, focused professional
learning is better.
“One thing I have tried to do
within my department is ensure
staff know and understand that
their professional learning is
all about them and empower
them to take on challenges that
will support and advance their
own professional learning.
I encourage discussion within
the department about our
own professional learning and
share courses, reading and
webinars to keep enhancing our
professional practice.”
The MyPL system itself helps
reinforce this aim of continuous
professional dialogue. “In the
new system the five-year PU
cycle is much clearer as the
PRD, areas for development
and professional learning are
all held in the same place.
This will allow for ongoing
professional dialogue about PL
activities across the year.
“It will also encourage staff
to record PL activities regularly,
rather than trying to upload
everything at the end of a session
or five-year cycle. Because PL
activities are linked to the new
Professional Standards it brings
everything together,” said Kenny.
Unlocking the Potential
of PRD can be accessed
at bit.ly/PRD2022
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G E N E R AT I O N A L P H A

The Alpha
learners
Jotters and pencils make way
for iPads and Chromebooks

W

hile the Covid
pandemic hastened
the digital revolution
in our classrooms
in recent months,
teachers were already getting to
grips with the changing needs of
our youngest learners – Generation
Alpha – who are being hailed as the
most globally connected generation
in history.
Not only are those born since
2010 extremely tech-savvy, but their
learning is also highly personalised.
Toddlers can choose games and
stories on their tablets, ask smart
speakers to play music and find
cartoons on smart TVs, while older
children have their parents’ old
smartphones to message their friends
and access social media.
While the oldest Alphas are
currently our primary school
learners, by the end of the 2020s
they will be moving into adulthood.
Professor Ken Muir, former
GTC Scotland Chief Executive, who is
conducting the current consultation
on education reform for the Scottish
Government, said it was vital to
“increase the pace of improvement
to support and empower schools and
teachers as the people who know our
learners best”.
For Professor Muir, education
reform must consider population
and economic changes and their
32

effects on skills required in the
future. “Generation Alphas attach
great importance to high-level
technology and to the environmental
and social impacts of their behaviour.
They are immersed in technology,
they learn differently (via individual
devices), are already used to an
excellent online user experience, and
are more inclusive and super-aware
of image. This has implications for
our education reform in terms of
what we teach, how we teach and
how we live in our future society.”

Can schools keep up?

Our learners work individually
and in teams, increasingly using
digital technologies to develop
their own ideas. Their skills
are informed by their teachers,
parents, friends, and the expertise
of the young people themselves.
Sisters Megan, aged 10, and
Rowan, aged 8, from Fife, have
grown up with smartboards for class
lessons and laptops and desktop
computers for individual and group
challenges. Rowan said: “We recently
learned about COP26 through a
project to compare the weather in
Indonesia with Scotland. I have been
using Kiddle (Google’s child safe
search engine) and researching and
writing a PowerPoint presentation.
I am using my tablet at home to find
out more about things our teacher

has added to our Glow Launchpad,
as I like coding games.”
Stephanie Roy, P7 teacher
at Aileymill Primary School
in Greenock and probationer
supporter, believes teachers coming
into the profession are well versed
in the digital technologies required.
“In supporting and coaching
my probationers, I have had to
deeply reflect on my own teaching
experiences. This has allowed me to
share advice and support that would
be most valuable and appropriate to
each of them as individuals, helping
them to think critically about their
own professional learning and
development and the impact that this
has on their practice.”
Michael Law, class teacher at
Park View Primary School, South
Lanarkshire, leads the school’s
approaches to Developing the Young
Workforce and digital learning. He
received the Silver Award for Digital
Innovator of the Year at the Pearson
National Teaching Awards, partly
due to training with the European
Space Agency, which has led to South
Lanarkshire Council funding a new
robotics and automation initiative.
He said: “The digital skills of all
teachers have radically improved
during periods of online learning.
Digital classrooms and technologybased projects are now the norm,
with video conferencing used for

“Our children and teachers are having a
completely different experience now and that
should be a benefit as education evolves”
trips, visitors, meetings, assemblies
and even reporting to parents. For
CLPL and partnership working
in our learning communities,
online meetings have increased
opportunities and taken away travel/
class cover issues. I feel like the
technology allows us to take part in a
wider range of experiences – we are
still working as hard as ever, but we
are working smarter.
“In previous years, new teachers
would perhaps have gained a bit of
experience and assisted an existing
member of staff with a view to taking
on the role further down the line.
University courses are clearly having
a focus in Computing Science and
digital technologies, giving new
teachers the tools to come in and
make an immediate impact. It is now
the norm to see a new teacher taking
on the role of ICT Coordinator. The
user-friendly nature of many digital
platforms has also given teachers the
confidence to run lessons in areas
previously out of their comfort zone.
Code.org and Scratch have made
Computing Science fun and simple
to teach.”

Education evolving

Ruth Chalmers, a Principal Teacher
in the Supporting Learners’ Service
in Fife Council, said: “I say to our
newly qualified teachers, ‘You are
the most up-to-date practitioners
we have in the profession – use it to
your advantage’. These teachers can
contribute to what education and
our young people are becoming. But
they need the confidence

and to be empowered to use this
knowledge. Our children and
teachers are having a completely
different experience now and that
should be a benefit as education
evolves.”
Stephanie said: “Both of my
current NQTs have grown up with
technology playing a much larger
part of their learning, life and work
and they are able to apply it to their
lessons quite naturally. A teacher’s
own confidence in what they know
about digital technologies and
choose to share with the children
informs what they use in the
classroom. Digital technology is
now immersed in our daily routine,
rather than ‘computing’ or ‘ICT’
being a separate entity in schools.”
As with most schools, Aileymill
adapted its practices swiftly to help
learners throughout lockdown.
Stephanie explained: “We are now
filtering digital tools such as Teams
into our daily routine – weekly
numeracy and literacy home
learning is shared online. We have
also developed a flipped learning
approach, where we share videos
and articles with the children so
that they go into the lesson well
prepared and with some background
knowledge. We are using ClickView
for video resources as our learners
are well versed in using their
Glow accounts to access shared
information.”

Tackling societal issues

Michael said that despite advancing
technology, it’s his primary
children’s resilience, hard work
and positivity shining through that
strike him most. “Social
media and technology
have changed the way
the children interact
with each other outside
school, but when they
are in the classroom,
I don’t think their
interactions have
changed greatly.”
However,

researchers suggest that Generation
Alpha will be more motivated by
ethics and purpose, with a desire
to achieve equality and to tackle
global issues. In recent years, many
companies have been demonstrating
their Corporate Social Responsibility
(CSR) agendas, but Generation Alpha
are likely to investigate the truth
behind the words, rather than accept
the ‘greenwashing’.
Generation Alpha will also have
increased cultural diversity and
individuality. Racial and ethnic
diversity are hot topics, with society
today offering significant debate
relating to labels on gender, race and
sexual orientation.
Stephanie’s classes generate
conversation about world affairs by
watching Newsround, while she is
also seeing her learners becoming
more aware of terms relating to
ethnicity, race and gender. “We
are explicitly teaching our learners
about children’s rights, health and
wellbeing, sustainability and the
environment – the Global Goals are a
huge part of our daily learning – but
children are also picking up on the
topics of conversation all around us
– non-binary individuals for example
– and social media has a huge impact,
particularly on older children.”
In a rapidly changing and
increasingly globalised world,
Generation Alphas provide a lens
through which to look at the next
decade and beyond. The whirlwind
of change may well become a cyclone.

The term Generation Alpha
originated from a 2008 survey
conducted by the Australian
consulting agency McCrindle
Research. More information at
mccrindle.com.au/insights/blog/
gen-alpha-defined
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PROFESSIONAL RECOGNITION

Leading learning
through enquiry
Fife Council is supporting teachers through practitioner
enquiry, helping them hone and develop their skills

I

n 2016, Fife Council was
accredited for Professional
Recognition for its programme
‘Leading Learning through
Practitioner Enquiry’. The aim
of the course is to support teachers
to develop a deeper understanding
of aspects of teaching and learning
approaches. It is open to any
teacher in Fife Council and,
upon successful completion,
attendees are themselves awarded
Professional Recognition.
“In Fife Council, we recognise that
enquiry should be at the heart of all
our self and school improvement
activities and be used to inform
current and future priorities. Skills in
engaging effectively in the process of
enquiry are key to the professional
learning and ongoing development
of the professional practice of
teachers in a range of roles within
the organisation,” explained course
lead Alison Dakers.
Professional Recognition is
held for five years. Last year, the
programme was successfully reaccredited. Numerous materials
were used to inform the refreshed
programme including the findings
outlined in Teaching Scotland’s
Future and GTC Scotland’s
Annual Lecture 2021: Teaching
Scotland’s Future 10 years on;
the recommendations of the
National Partnership Group; the
refreshed Professional Standards for
Teachers in Scotland – in particular

the Standard for Career-Long
Professional Learning – and the
National Improvement Framework.
“We feel that we have been
responsive to the greater focus
reflected within the Professional
Standards and Education Scotland
guidance, to support our staff to
engage with learning by enquiry.
This programme often is the starting
point for staff to engage or re-engage
with an enquiring stance in their
professional development and
therefore it needs to support them
to see this as a way of being as a
teaching professional,” said Alison.
The course runs for the whole
session and includes pre-course
reading, videos and tasks; six
twilight sessions with discussions
and workshop activities; with the
practitioner enquiry running from
September to June. The process of
practitioner enquiry is thoroughly
explored with all four steps reviewed
in detail and a variety of tools,
including self-evaluation wheels,
used to support the process.

Steps involved in
Practitioner Enquiry

• Plan your enquiry
• Collect information
• Analyse evidence
• Evaluate your enquiry process.
The programme has had a positive
impact on both individual teachers
and more widely on schools. One
participant commented: “The

“I have become a much more reflective practitioner
and the self-evaluation tools used helped me to
gain a deeper understanding of my strengths”
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course has allowed me to evaluate
my own teaching style and in turn
try out new approaches that will
benefit my learners. It has also
encouraged me to engage with
professional reading and use the
information gained to inform my
practice. I feel that I have become a
much more reflective practitioner
and the self-evaluation tools
used helped me to gain a deeper
understanding of my strengths and
areas for development.”
Another participant said: “The
highlight of the programme for me
was the opportunity to work with
colleagues from other schools.
Sharing good practice, engaging in
professional dialogue and being able
to find out about the work being
done in other schools was most
enjoyable and particularly useful

RESOURCES

Find GTC Scorland’s self-evaluation
wheels at bit.ly/31DQLiT
Find out about courses that have
been accredited with Professional
Recognition, including Fife’s
programme, at bit.ly/31CMKe3
View a video on How to Change
Education – Ken Robinson at
bit.ly/3lO5Y81

RECOGNISING
YOUR ENQUIRY

Both organisations and individuals
can apply for GTC Scotland’s Award
of Professional Recognition. The
award for individuals recognises the
enhanced, significant and sustained
enquiry a teacher has undertaken.
Find out more at bit.ly/31BtxcR

The Standard for Career-long Professional Learning Self-evaluation Wheel
Promote and model the
professional values and
professional commitment
Enhanced and critically
informed understanding
of curriculum design
and development

Enhanced and critically
informed understanding
of Education Systems and
Learning Communities

10
Engage critically in
reflective practice,
research and
practitioner enquiry
to develop and advance
career-long professional
learning and expertise

Enhanced and
critically informed
understanding of
Pedagogical and
Learning Theories and
Professional Practice

0

Enhanced and critically informed
understanding of planning for
Assessment, Teaching and
Learning
Critically and effectively utilise
pedagogical approaches, resources and
partnerships to support and enhance
learning and meet learners’ needs
USING THE WHEEL:
Take a few minutes to
complete your wheel.
Consider each point on the
wheel and think about where
you might gauge yourself
on it and mark the number
that matches your thoughts
with a dot:
• 0 = really not confident/
unfamiliar with this/lots of
areas to develop or work on;

• 10 = feel very confident/
accomplished in this area.
Think about ‘why’ you
place yourself on that
point on the scale, you
may want to make
some notes. Look
across your wheel
and use the following
questions to explore
your thinking. It can be
helpful to do this with

for my development. I also enjoyed
being able to discuss my learning
with colleagues in my own context
as well as sharing my enquiry and
looking at next steps in terms of
implementing such an approach in a
wider school context.”
Alison believes that enquiry is a
natural part of teaching and needs
to be de-mystified: “Teachers engage

Critically and effectively organise
and manage the learning context
to engage learner participation and
build positive, rights respecting
relationships for learning

colleagues to share the
professional dialogue
and exploration.
• What do you notice?
What stands out?
• What are key strengths?
• What is most
important here?
• Any big questions
emerging?
• What area(s) would you
like to focus on?

in forms of enquiry every day in
order to inform their planning and
assessment of children’s progress.
They may not complete all of the
stages all of the time and few would
refer to this evaluative and decisionmaking process as ‘enquiry’.
“However, there is no doubt in
my mind that teachers already have
the skills that will enable them to

– What is working
well here?
– Where would you like
to be in June/
6 months?
– What is your action
plan/next steps?
– Who and what can
support you?

FOLLOW UP
Please visit: bit.ly/3IyHDww

engage in practitioner enquiry. What
we need to focus on is increasing
teachers’ awareness of the key
steps in the process, as well as build
on their confidence and skills of
enquiry to ensure their practice is
more critically informed, and they
are clear about the impact of their
teaching on the learning of children
and young people.”
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ENGINEERING

The sky’s the limit
From Scalextrics to cereal sorters, nothing is impossible
for future engineers

T

he world of engineering
is full of creatives and
problem solvers, who
influence everything from
the way we travel to how
we power our homes. At George
Watson’s College the next generation
of engineers are encouraged to
be creative when they set foot in
the Design, Technology and
Engineering classrooms.
Richard Graham, Head of Design,
Technology and Engineering at
the school has been working with
colleagues over the years to develop
a supportive and creative school
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environment for learners to learn
and experiment.
“I did a degree in Engineering,
but I’ve always really loved working
with young people,” said Richard.
“Teaching is really a dream job for
me as I get to pass on my passion
to the next generation.”

Inspiring imagination

From S1, learners at George Watson’s
College are introduced to the world
of engineering and the importance
it has on the world around us. At
the moment, S1 and S2 classes are
designing and building their own

Scalextric cars. S6 learners are also
involved in leading these lessons,
passing on their learning to
younger learners.
The Engine Rebuild Course is for
learners in S5 and S6. This is a handson engineering course which allows
learners to rebuild an engine and
understand how it works. “This has
been really successful so far,” said
Richard. “They get to roll up their
sleeves and become more practically
minded and contextualise some of
their learning.”
Creativity is always supported
when it comes to projects and

learning in class. Learners have
access to equipment such as
3D printers and laser cutters,
which help them to create their
inventions. “We had an S6 pupil
who designed and built a cereal
sorter. A very Wallace and Gromitstyle invention, but it worked and
it’s a fantastic contraption.”
Even if creations don’t work
out, learners are reminded
that it has still been a learning
opportunity. “Sometimes things
don’t go to plan, but you learn.
That’s why encouraging creativity
is important. We want learners to
keep coming back to try again.”
“It is a really interdisciplinary
subject. Learners bring creativity
from Art and Design, coding from
Computing Science and even
an entrepreneurial side from
Economics and Business Studies.”
Richard is keen to work with
colleagues in other departments
to harness interdisciplinary
opportunities further.

otherwise gone to landfill. These are
stored in the school and learners
figure out ways to repurpose
them. The items are then sold at
auction for The Watson’s Malawi
Partnership, encouraging learners to
be global citizens and “love from the
heart” – George Watson’s College’s
school motto.
Richard and his colleagues also
look at external opportunities for
their learners. A group are currently
taking part in the Greenpower
IET Formula 24 challenge, which
involves designing and building an
electric car which can be raced at
an event.
Learners are supported in
applying for scholarships, to
help them in the early stages
of their career. “Applying for
sponsorships like the Arkwright
Engineering Scholarship
programme gets learners
looking at the different areas of
engineering, what is required and
what they might want to do once
they leave school,” Richard said.
“Even if they aren’t successful,
it gets them thinking about the
future and offers a learning
opportunity.”
The department has also
established “engineering colours”
which are awarded to the best
and most enthusiastic learners.
“The award is given not only to
those who excel in the classroom,

but to those who are taking part
in clubs and showing enthusiasm
outside of school. By having this
award, we place engineering
at the same level as our rugby
players – it really highlights the
importance of the learner’s
achievements and passions.”

Supporting schools

George Watson’s College sponsors
10 learners from other schools
who would like to pursue their
interest in engineering.
The school holds engineering
days to which learners are invited
to learn from one another as well
as working engineers. “Problem
solving is one of the key skills
learners work on during these
days. They learn a lot about
coming up with solutions and
working as a team.”
Richard and his colleagues are
always looking to improve their
practice. “While we have a very
experienced and confident team
in the department, we are always
looking to enhance our skills. We’d
like to strengthen our connections
with the industry as well as
our colleagues in the Further
Education sector, such as HeriotWatt University.”

See the latest upcycling
projects from learners at
bit.ly/3ofqtvO

Extracurricular engineering

Encouraging activities outside of
the classroom is also a big part
of the department’s approach to
pursuing engineering. “We run
lunchtime and after school clubs
for learners who want to continue
learning outwith classes. The space
and resources are there for them to
experiment and find their passion
within engineering.”
Upcycling has been a big thing
for learners recently. Anyone can
bring in items that would have
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M E N TA L H E A LT H

Checking in
with yourself
To be there for young people, teachers
must first be present for themselves

M

any adults, children
and young people
face daily struggles
with their mental
health. According to
Public Health Scotland 4,552 young
people started treatment at CAMHS
(Child and Adolescent Mental
Health Service) in Scotland, for the
quarter ending June 2021. This is
an increase of 28.3 per cent from
the same period in the previous
year. In addition, according to a
Freedom of Information request
from the Scottish Conservative Party
and reported by The Herald, 2,284
teachers across 24 Scottish councils
were impacted by stress in 2019-20 –
a 26 per cent increase since 2016-17.
So how can we best help
ourselves and those we see in our
daily work as educators? There are
some basic tips that we all know
but may not necessarily follow:
eight hours of sleep per night, daily
exercise, healthy eating, hydration.
The list continues to grow... to such
an extent that the ‘to do’ list never
ends. We may end up ignoring our
own health needs as we try to juggle
the competing pressures of work
and home life. We can address this
– and become more aware of our
own journey – by being mindful of
ourselves and our surroundings.

nerves, and in turn reduce stress
and anxiety.
A fantastic way to introduce this
visually in the classroom is through
saying; “smell the flowers, blow out
the candles”. Breathe in through your
nose and out through your mouth.
Controlled deep breathing allows
minds to be clear and ready for life’s
challenges, whatever your age.

1. Breathe

“We can help build insight by introducing
different words for our feelings from an
early age; sadness could also be a cover
word for feeling anxious or scared”

We breathe all day, every day.
But when we take the time to
breathe properly, the benefits
are enormous. Taking some
deep slow breaths when we feel
overwhelmed can help calm our
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2. Reframe

Think about how you feel about
your own self – do you use positive
or negative language towards
yourself? Would you talk to
someone else the way you talk to
yourself? We need to pay closer
attention to our own thought
process when life doesn’t always
go to plan. On our own journey,
with a positive mindset, we can
learn to reframe our thoughts more
effectively.
We often teach learners about
the power of ‘yet’ – “I can’t do this...
yet” as we encourage pupils with
their own learning. The same can,
and should, be applied when we set
out our own learnings in life and
in what we need to do to achieve
our goals; being positive and
forward looking.

3. Share

It can be reassuring to share some
of our own childhood worries and
fears, where this is appropriate and
helpful. This approach can work well
in a small group setting. We all feel
vulnerable at times so young people
can begin to better understand that
adults (and teachers) can feel anxious
and worried as well.
Talking about times when we felt
certain ways helps young people
know that we have experienced
similar feelings and that we are
here for them. Crucially we can
all contribute to building the best
possible support system around
our young people. This framework
provides the best opportunity
for development and for secure
attachments in the lives of the young
people we support.

HEALTH AND
WELLBEING SUPPORT

• Explore GTC Scotland’s
Health and Wellbeing Hub for
bespoke resources for teaching
professionals: bit.ly/gtcsHandW

COVID EDUCATION
RECOVERY GROUP
SUPPORT

Go to bit.ly/CERG2022 to find
out what’s on offer, including:
• Several 1:1 coaching opportunities
• Three reflective
supervision spaces
• An opportunity to become a
Wellbeing Learning Leader.

4. Connect

School can feel overbearing for
some learners returning after time
away. Younger children don’t say,
“I’m having a hard day, can we
talk?” They say, “will you come
and play with me?”
For older learners, it can be
a quiet word in the corner or
asking a question that doesn’t

“That kind of open dialogue can be
important in helping raise understanding
of how our bodies react to stress”
require a ‘yes’ or ‘no’ answer.
For example, “What has been the
best or most difficult part about
today’s lesson?” to enable genuine
connection with our learners.

5. Mind and body

We can help build insight by
introducing different words for
our feelings from an early age;
sadness could also be a cover
word for feeling anxious or scared.
Children may notice how their
body reacts when they experience
different types of feelings, such
as their tummy might be sore
when they are feeling stressed.
We can sometimes mistake this
for sickness. Often there will be an
opportunity to have a quiet chat
with the young person about their
symptoms, how they are feeling
now and what has happened.
Discussing the nature of the
child’s physical complaints might

identify underlying worries and
concerns. That kind of open
dialogue can be important in
helping raise understanding of
how our bodies react to stress. We
all can relate to that “knot in our
stomach” experience after all.
Most of all, in the ever-changing
chaotic world we live in, being
present for ourselves allows us
to be there for our young people.
Remember that the ‘to do list’ can
feel never ending so prioritise
looking after yourself, always.

ABOUT THE AUTHOR
Karen Gibb has worked with young
people as a youth worker, then as an
early years’ practitioner, graduating as a
secondary teacher. Karen now supports
learners through her wellbeing business,
Mind Marvels www.mindmarvels.com
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COACHING

Working with others
in harmony

After taking part in a coaching course, Julie Carrie reflects frankly
on her strengths, weaknesses and her hopes for the future

L

ast session, I participated in
the GTC Scotland Coaching
and Mentoring programme.
Before starting the course,
I thought coaching and
mentoring were broadly similar.
I quickly realised, however, that my
experience, both as a manager and
as an employee, were very much
situated within mentoring rather
than coaching.
In our first session we discussed
the HAPPY Agreement (see box out)
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and the idea of being 100 per cent
present. In my opinion there are
many times when we all feel like
we are trying to do too much at the
one time and often this can result
in not being present when we are
supporting colleagues. To me, being
present is the most important aspect
of coaching. If you are not present
for colleagues in this situation
then it is less likely you will be able
to fulfil the other coaching skills,
such as listening, observing and

questioning effectively to enable you
to support others.
As part of the course we reflected
upon both our weaknesses and
strengths. At the outset, I considered
coaching as the way ‘I’ helped
everyone get to where they wanted to
be or how ‘I’ helped those around me
with issues. However, the programme
allowed me to reflect that, while there
has been a need for me to ‘control’
situations, it is not always necessary
for me to try to ‘fix everything’.

“My role is to empower the performers
to make the whole performance come
together as one. Likewise, as a coach,
my place is to empower my colleagues”
I would say that I have always tried
to do this. However, I am now more
conscious of this side of me and try
to take a step back and allow others
to explore the paths that are most
appropriate for them. I have been in
my current role for approximately
15 years and in the last four, I have
had management responsibility.
Until this point, while part of the
wider Expressive Arts team, I was
responsible for my own projects
and work. I believe this further
developed my need to ‘just fix things’
as it was easier to work on my own.
Reflecting on this throughout the
course has allowed me to realise
that this attitude, while not always
a weakness, is a barrier to me being
a successful coach. Coaching, I now
understand, is about enabling others
to reflect on their own situations.
When considering my strengths,
I would say that I am an open,
approachable and empathetic
person and always try to consider
others. During the sessions, and
working with my co-coach, this
is something that I was able to
demonstrate. On several occasions
my co-coach commented that they
felt comfortable talking to me and
that I was able to give them space to
discuss their problems while listening
and supporting the discussion. I
found the opportunity to develop my
coaching skills, through working with
my co-coach, invaluable as I move
forward with my coaching.

Striking a chord

We completed many activities,
readings and videos that supported
our coaching journey. The video
which resonated most with me was
of the musician Benjamin Zander
(bit.ly/HowtogiveanA). The
discussion focused on the role of
the conductor and explained that
the conductor’s power comes from
making other people powerful. As

a music teacher, I found this very
thought provoking and likening this
analogy to my role as a coach, I can
now see how this is fitting.

Bringing the
performance together

My role as a conductor in choirs and
orchestras is not to go and play or
sing the parts for the performers,
rather it is for me as the conductor
to support and direct. Most
importantly, it is to empower the
performers to play or sing their parts
to make the whole performance
come together as one. Likewise, as a
coach it is essential for me not to tell
my colleagues what to do, or even
do it for them, rather my place is to
empower my colleagues.
This course has allowed me to
reflect on the opportunities I have as
a manager to engage and empower
my team. It is my hope that by using
the activities and strategies that I
have learnt as part of the Coaching
for Success course that I will be able
to support colleagues as we move
forward as a music service. I am
now able to appreciate how using
coaching approaches and strategies
can allow me to empower, not only
colleagues in my team, but in a wider
capacity also. Coaching for me is now
about allowing my team space to
discuss any issues or developments
we are facing.

Coaching for Success
Looking to develop your
knowledge and skills as a
coach? Find out more at
bit.ly/CERG2022

ABOUT THE AUTHOR
Julie Carrie is YMI Coordinator
& School Support and Acting
Music Service Manager at East
Ayrshire Council.

THE HAPPY
AGREEMENT
H – Honour the journey –
respect where people are
A – Arrive on time – be present
P – Participate in the
coaching activities
P – Privacy, the importance
of this being a safe space where
people can be honest
Y – You – enjoy the
coaching journey

JULIE’S
COACHING TOOLS

The success wheel – this allows
you to plot, on a circle, where
you are in terms of different
elements of your life. You can
tailor this to suit the coaching
scenario and the spokes from
the wheel can for example
relate to work, family, health,
happiness, relationships, etc.
The centre of the circle is 1
going to 10 on the outside, once
you have completed the wheel
you can join the points you have
created to see where there may
be factors that are influencing
decisions or causing stress or
difficult situations currently.
The relationship diamond– this
is very similar to the success
wheel but allows you to focus
more specifically on the
relationships that might be in
conflict or creating stress. This
tool allows you to consider how
relationships are affecting wider
decision making.
The 3-chair scenario – in this
coaching conversation you are
able to move between roles,
for example when discussing
a conflict, this tool allows the
coachee to explain their side
of the situation, then consider
it from the other side, before
considering it in the role of the
coach. This allows the coachee
to consider different situations.
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T R A N S F O R M AT I V E L E A R N I N G

Time for change
Transformative learning could be the way forward
to creating enquiring citizens, argues Dr Lee Coutts

O

ur personal and
professional lives have
changed significantly
over the past 20
months.
Schools, colleges, universities
and other educational settings
have had to consider new ways to
meet the needs of their learners,
support and assess learning. With
the publication of the OECD’s report
Scotland’s Curriculum for Excellence:
Into the Future, the SFC’s Review of
Coherent Provision and Sustainability
in Colleges & Universities, and the
news of significant reform to SQA
and Education Scotland, educators
are about to embark upon another
period of change. However, this is
also a fantastic opportunity to make
significant progress in achieving
social justice, particularly in relation
to assessment. It is time for a
transformative approach to learning
and teaching.
A lot of people come into
teaching for one reason: to make
a difference in people’s lives.
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Regardless of the changes we have
encountered and will encounter,
most people will still agree that this
is a fundamental aim of what we, as
educators, want to achieve. We must
‘mange the now’ and manage an
unpredictable future.

Challenging the norm

Education is highly political and
learning spaces, whether physical
or virtual, are sites of power and
privilege. Educators make decisions
based on their own experience,
views of colleagues, learners and
others, as well as their professional

learning. We have a choice of
whether to reproduce the status
quo or whether to challenge it.
Embracing transformative learning
and teaching needs us to be
explicitly honest and transparent
about the decisions we have made
on all aspects of learning and
teaching, with ourselves and with
our learners. This is not as easy as it
sounds and may be uncomfortable
at times. Educators need the trust,
space (free from interference) and
support to be able to challenge the
status quo and the inequalities that
can come with it.

“A lot of people come into teaching
for one reason: to make a difference
in people’s lives. Most people still agree
that this is the fundamental aim of what
we want to achieve”

Transformative learning and
teaching promotes an active stance
towards social justice, liberation
and making a difference to our
learners’ lives. Jack Mezirow,
often accepted as the father of
transformative learning, defines
it as the journey of becoming
aware of, and taking control
of, internalised perceptions,
perspectives and habits. This
requires us to move away from
our own and others’ (potentially)
problematic assumptions,
beliefs, mindsets and attitudes.
In An overview of transformative
learning, Mezirow refers to these
as ‘frames of reference’. We need
to acknowledge that these frames
of reference make us see, feel and
act in a particular way. We need to
recognise that context and place
is crucial. We need to actively
challenge and interrogate what
we see as being the norm and
ask questions about the origin of
these frames of reference. This is
not just engaging in reflection but
critical reflection. We can use this
to rebuild a new understanding
that can inform future choices
and decisions. This will not
only progress our own learning,
but positively impact upon our
learners. It can transform.

Fair is subjective

Most would agree that assessment
needs to be fair, but what ‘fair’

means is subjective. Often the
focus is on procedural aspects
of assessment e.g. processes and
what is deemed as suitable or
not suitable, permitted or not
permitted, rather than focusing
on what the outcome or purpose
of assessment should be. I am not
arguing procedural aspects are
unimportant, but they should not
dominate. In any case, is what is
deemed by the system as ‘fair’
really ‘fair’ for learners? Probably
not. This is because it is likely to
be based on flawed assumptions,
reflecting different (socially
constructed) mindsets and values,
of what is deemed ‘fair’.
This needs to be disrupted and
requires rethinking – it requires
transformation. The focus of
trying to achieve fairness in the
system and, for example, only
having certain numbers of learners
achieving certain grades or marks,
results in learners (understandably)
spending time worrying about the
assessment process, as we have
seen recently, rather than focusing
on the outcome of their learning.
What should dominate is what
the outcome of assessment
should be, and that this outcome
is achieved fairly, though not
necessarily in the same way.
Authentic assessment could be
one option.
The transformative process
begins by going back and asking

questions about the purpose
of education and the values,
characteristics and attitudes to
be promoted. In doing so, and
promoting a transformative
approach, actively challenging
the mindsets, values, beliefs and
assumptions (including our own)
brought to the discussion is crucial.
We also need to trust our educators
and give them time and space
to do so. We have the power to
transform.

ABOUT THE AUTHOR
Dr Lee Coutts is Associate Director for
Postgraduate Research in the School of
Education at University of Strathclyde.
He has been developing a new teaching
qualification for college lecturers based
on transformative learning and teaching
principles. If you would like to find out
more, please contact him at
lee.coutts@strath.ac.uk
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INSPIRING LEADERS

Why stories matter
Inspiring educators provoke curiosity in their learners,
explained SLS Annual Conference speakers

I

nspiring teachers are those who
give learners the right to be
heard and encourage discussion
and reasoning to develop their
understanding of ‘big picture’
concepts, education adviser and
writer Mary Myatt told attendees at
School Leaders Scotland’s Annual
Conference, which was themed
‘Inspiring Leaders’.
Myatt said that there was an
overfocus on exam texts and
preparation in schools, at the
expense of learners’ interest
in a subject. Myatt proposed
bringing psychology and cognitive
science to classroom practice,
encouraging children to understand
the world around them through
“high challenge, but low threat”
activities. “A lot of cognitive
science is common sense but, in
my experience, it is not common
practice. There has been a lot of
talk about offering an ambitious
curriculum, so let’s talk about
what is magical. As Marcus Mosiah
Garvey said: ‘A people without the
knowledge of their past history,
origin and culture is like a tree
without roots.’”

Provoking curiosity

Myatt explained that children
thrived when learning about
ambitious concepts which provoked
their curiosity and drove a thirst
for learning about the source of
a subject.
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Myatt is an advocate of whole
class reading as a means of
exploring thought-provoking
issues. She advises teachers
not to make things too easy for
learners as “if we are curious, we
are motivated to find out more.
Teachers should be thinking:
to what extent do my lessons
provoke curiosity?”
Ollie Bray, Strategic Director
at Education Scotland, also
speaking at the conference,
added that schools had lost
creative approaches to technology
in favour of using tools for
productivity. Bray said that
encouraging learners in
different subjects and stages
to use video, podcasting,
animation, and robotics
could lead to “more creative
approaches for assessment,
not just reading and writing”.
“Your curriculum
drives attainment,”
Bray told school
leaders. “There have
been a lot of reform
discussions around
qualifications and
exams but there can
be improvements
made to enhancing
pathways within
the senior phase.”
He added
that new
qualifications

in volunteering skills and wellbeing
were a positive development.
Myatt’s examples included
that of one teacher who provided
extracts from Marc Morris’ The
Norman Conquest and questions
to his class of 11-year-olds as
homework. “The teacher flagged
up the fact that this is high
challenge, hard work, but said
to the children to try their best.
They all gave it a good go. We
need to have higher expectations
of children.” Another teacher saw
her class forge “an intellectual and
emotional connection” with Caged
Bird by Maya Angelou through
whole class reading.
Myatt said: “Children tend
to know more and remember
more if they recognise the
importance of concepts and
facts that are woven into a

MARY MYATT’S INSPIRING
TEXTS FOR LEADERS...
• Peter Brown,
Make it Stick: The
Science of Successful
Learning
• Dan Willingham,
Why don’t students
like school?
• Maryanne Wolf,
Proust and the Squid

• Mary Myatt and
John Tomsett, Huh:
Curriculum conversations between subject
and senior leaders
Resources can be found
at Marymyatt.com

AND FOR LEARNERS...
• Sabina Radeva, On The
Origin of Species
• Isabel Thomas, Moth
• EH Gombrich, A Little
History of the World
• CS Lewis, The Chronicles
of Narnia: The Lion, the
Witch and the Wardrobe

“Research has shown that complex ideas from
a well-chosen text can improve children’s
reading levels, enrich vocabulary and is
inclusive for all”
conceptual fabric.” Myatt proposed
that there were ways into difficult
conversations and subjects such as
through etymology – “many young
children are fluent in dinosaur,
so work with this and explain
the Greek origins of the word as
‘terrible lizard’, to go
deeper into a subject,
exposing children to new/
big picture ideas through

discussion. Schools have found
that children with the greatest
language deficits are making the
greatest gains when their curiosity
is provoked.”
Schools in England have been
experimenting with Knowledge
Organisers, using a table of dates,
activities, quotations and
the sources of words to
unpick a large subject such

• David Hockney
and Martin Gayford,
A History of Pictures
• Margot Lee Shetterly,
Hidden Figures
• David Leavitt,
The Man Who Knew
Too Much

as Apartheid in South Africa. “If
we agree with Daniel Willingham’s
argument that our ‘brains privilege
story’ then it follows that learning
is likely to be deeper if we
incorporate stories, conflicts and
dilemmas into our teaching.”

The beating heart

There is still work to do to improve
standards of reading, Myatt said,
and only a small percentage of
teachers read to their classes
every day. She noted that there is
a “collective engagement in the
event” of reading aloud to a class
but that there are preconceptions
that “reading is enjoyable,
therefore it can’t be work!”.
She explained that reading should
not be an add on or a treat but is
fundamental to learning. “When we
read to students, fluency barriers
disappear. Research has shown that
complex ideas from a well-chosen
text can improve children’s reading
levels, enrich vocabulary and is
inclusive for all. As Andy Tharby,
research lead at the Durrington
School, says, we need to consider
‘texts as the beating heart of the
lesson’.”
“We currently have a unique
opportunity,” Bray added, “We
need to progress not regress and
we need school leaders at the
forefront of this.”
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ARMED FORCES LEARNERS

Supporting our armed forces families
Mobile learners need their schools to support them
through some challenging experiences

C

hildren from armed
forces families have
to deal with the
emotional impacts of
parental absence and
moving schools, which can have a
negative effect on their educational
experiences.
Research from the University
of Stirling on ‘Exploring the
experiences of children and young
people from armed forces families’
found that children usually have
little opportunity to reflect on their
experiences of being part of an
armed forces family at school, while
the level and nature of support
available to them within their schools
varies dramatically across Scotland.
There are more than 12,000
children from armed forces
families in Scottish schools, with
high concentrations in parts of the
country where there are air force,
army and navy bases, including
Edinburgh, Midlothian, Argyll and
Bute, Highland and Moray.
Lou Kinnear, Positive
Relationships Co-Ordinator at the
Highland Council, said: “A key
priority for us is to improve the
identification of armed forces
families which, with a total of 912
in Highland, we know is still hugely
under reported.
“If we know a pupil is from an
armed forces family, we can ensure
educators and practitioners have

Carolyn MacLeod
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an awareness and understanding
of their specific needs so they can
get the right support to the pupil
at the right time. Some key areas
of importance are the impacts of
deployment and separation. High
levels of mobility, particularly for
the Army, can result in our children
and young people experiencing new
education systems and being put in
different year groups, and sometimes
repeating work already covered.
This can impact on a pupil’s sense of
belonging, wellbeing, achievement
and attainment.” The Highland
Council’s Military Liaison Group
(Education), produces information,
resources and training.
Kinloss Primary School, in Moray,
has developed dedicated support
resources for transitions, as well as a
weekly club for children with parents
who work away from home or are
experiencing deployment. Around 60
per cent – 150 children – in the school
are from armed forces families, some
returning to Scotland from postings
abroad and others transitioning from
UK schools.

Wide-ranging considerations

With such a significant number,
Kinloss needs to consider ways to
support families who feel isolated and
away from their support networks as
well as those who feel there is little
point in short-term engagement with
their new community.
Headteacher Rachel Wolford said:
“There are wide-ranging issues for
us to consider, including mental
and emotional resilience, and the
general wellbeing of the children, as
well as concerns that parents have
about the impact of moving schools
on attainment and achievement and
their understanding of Scotland’s
Curriculum for Excellence. There
are children who are here for their
entire primary journey, but they are
affected by friendships lost due to
their friends being posted. Sometimes
a parent is deployed for months with

very little notice and school is the
only constant that the child has in
their life.
“A lot of children have moved
to Kinloss during the Covid-19
pandemic and experienced a
different transition. It has been a
challenge to have the interactions
with armed forces families that we
would normally have when they
join us. We have had to adapt our
approaches, and both teachers
and parents have missed the usual
contact and open afternoons we
hold, which are so important for
making new families feel welcomed
into our school community.
“Pre-Covid, we had adopted a
whole-school health and wellbeing
approach, which has been so
valuable during the pandemic. We
take an area of the programme and
bring this to assembly and our health
and wellbeing lessons and bring this
back into focus again at the end of
the week.”
ADES’ Forces Children’s
Education’s National Transitions
Officer Carolyn MacLeod agreed
that many forces families have
faced the challenge of making
in-person connections throughout
the pandemic. However, she added:
“Just as in the wider population,
while some of our learners have
struggled, others have thrived with
blended learning. They are not a
homogeneous group.
“There are forces children in
schools within every local authority,
but it can be a lot more challenging
for a school to effectively engage
with them if there are fewer
learners, rather than it being the
ethos of the school.”
Carolyn has created a Toolkit
for Teachers to help staff answer
the questions they will have when
a learner from a forces family
joins their school. Key areas
covered include the importance of
identifying armed forces learners,
their challenges, inclusion, support

available, and celebrating their
successes. She explained: “This
resource is both an opportunity
to reinforce the knowledge that
schools have but also for those who
don’t have an understanding at all.
It is very much something people
can dip into to help with some of
the language and the questions
that families often ask. Through a
partnership approach, we need to
help schools to look at where each
child is in their learning journey.”

More divergent approaches

University of Strathclyde research
exploring literature on the
experiences and educational
outcomes of armed forces children
found that it is important to
understand the mental health
needs of armed forces families,
incorporating a trauma-informed
approach within educational settings,
while training should focus on
preparing teachers to support armed

“An education system that is child-needs led
should provide options and support the best
education experience that is available, and most
appropriate for each child”
forces children through challenges
such as parental deployment and
school transitions.
Meanwhile, recently published
research from the Education Policy
Institute provides a comparison
of education across the devolved
nations, which concludes that each is
becoming even more divergent in its
structure, systems and approaches,
and that this pattern will continue.
Carolyn said: “Such a scenario is
important and will have a significant
impact on children and young
people who are mobile and engage in
education in different jurisdictions;
often returning to or re-visiting
education in one of the devolved
nations during their learning journey.
“Such an experience is not the sole
purview of children of armed forces
families, as many other groups and
individual families are mobile, or

in transition. I refer to these mobile
families as those ‘in the fringes’ as
education systems best support those
children and families who are static in
a local community. There are many
families and children who experience
frequent mobility and changes in
education settings.
“An education system that is childneeds led should provide options
and support that will enable families
who are mobile to benefit from the
best education experience that is
available, and most appropriate for
each child.
“We want education to provide
continuity and long-term learning,
which will always be difficult in this
context. The pandemic has shown
that there is potential for more
adaptability and flexibility in our
curriculum. Helping children of
forces families will help all children.”

RESOURCES

• Forces Children’s Education Toolkit for Teachers – bit.ly/30jWc64
•A
 comparison of school institutions and policies across the UK – bit.ly/3dEBpNv
•E
 xploring the experiences of children and young people from armed forces families
– hdl.handle.net/1893/28852
• Education Scotland resource – bit.ly/3DN2KaS
• T he Educational Challenges of Armed Forces Children – bit.ly/3GyoN6Z
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Our colleges,
our people
Audrey Cumberford explains the
importance of registration with
GTC Scotland for college lecturers

registration would form part of the national terms and
conditions of employment for all college lecturers,
a lot of work has been done to create a meaningful
registration programme which aims to give formal
recognition to the expertise of lecturers and to support
development within the role.

he role of lecturers across Scotland’s colleges
is one that cannot and should not be
overstated. Like our staff, colleges continue
to adapt and respond to the ever-changing
Scottish economy and labour market and
needs of our local communities. Staff across Scotland
have had to demonstrate resilience, creativity and
implement innovative solutions in responding to the
impacts of the pandemic.
Our colleges deliver services to a hugely diverse
range of people and businesses and play a pivotal role
in supporting communities – lecturers are at the heart
of that support. Lecturers provide inspiring, world-class
teaching to hundreds of thousands of students every
year, supporting them to achieve the best possible
outcomes and move on to positive destinations.
While the professionalism of lecturers has always
been recognised within colleges, registration with
GTC Scotland is an important step in recognising the
contribution lecturers make to the Scottish education
system more widely and in acknowledging the
professional status of everyone delivering qualifications
to students across our colleges.
Registration is used across professions in numerous
industries, to recognise knowledge and experience,
demonstrate a commitment to integrity and maintaining
professional standards, and to enhance and support
professional capacity and development.
Following the agreement, made in March 2018, that

The lecturer registration programme has been
designed by the College Lecturer Registration
Working Group to not only acknowledge the specialist
qualifications, skills and experience of our lecturers
but to enhance them. The collaborative work between
Scotland’s colleges, GTC Scotland, EIS-FELA and
College Scotland has resulted in a programme which
offers career-long professional development and
opportunities for every lecturer to shape their own
professional and personal progress.
As colleges, it is important that we continue to
invest in our most valuable asset – our people – and
the registration programme is another good example
of us doing just that. Registration provides a fantastic
opportunity to use our professional standards to
help improve experiences and outcomes for our
students and it encourages lecturers to dedicate time
to critical reflection, something that can often fall by
the wayside in the modern, fast-paced world we live in
but that has never been more important (particularly
during the Covid-19 pandemic) in terms of learning
from experiences and developing what we do. It also
opens doors to processes and professional resources,
providing additional support to the fundamental work
of lecturers in educating and supporting our students.
So, following the registration pilot undertaken by
three colleges in November 2020, we are now rolling
out the programme. Those lecturers who hold a
TQFE or recognised Primary or Secondary teaching

T
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Investing in lecturers

CDN AND GTC SCOTLAND TALK
COLLEGE REGISTRATION
In CDN’s inaugural
Leadership Insights email
bulletin, Jim Metcalfe,
Chief Executive of
CDN, talks to the senior
education team at GTC
Scotland, Pam Currie,
Vikki Robertson and
Derek Timpany, who are
leading the registration
project for lecturers in
Scotland’s colleges.

The 10-minute
interview explores:
• Benefits of registration
• Pathways to registration
• Registration and
professional learning
• Role of collaboration.

“Registration provides an
opportunity to improve experiences
for our students and dedicate time
to critical reflection”

Watch it now at youtu.
be/__WyFaMFOKU

qualification, with 190 days’ teaching experience in
a college setting, are being invited to register with
GTC Scotland, with an aim to have a pathway for
lecturers to register in the future. I am delighted that
this work is now beginning to come to fruition at a
time when the role of lecturers has never been more
crucial in helping our colleges to deliver for people,
communities and businesses.
Our colleges are committed to supporting lecturers
to complete registration and I hope everyone will find
the registration process worthwhile and beneficial.
At Edinburgh College, I am looking forward to more
formally recognising the role of our lecturers and to
registration highlighting the professional standards of
lecturers more widely across the sector and beyond.
As Chair of the College Principal’s Group, I thank
them for their continued commitment to supporting
our students.

ABOUT THE AUTHOR
Audrey Cumberford is Edinburgh College Principal and
CEO and Chair of the College Principal’s Group.
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A D V E R T I S I N G F E AT U R E

Improving your
educators’ wellbeing

T

Better staff retention? Improved teacher morale? The positive
impact of coaching, from boardroom to classroom

Continued positive impact

he pandemic has revealed
the importance of
workplace wellbeing for
educators of all levels.
Personalised coaching
can help educators at all levels
identify and understand their
wellbeing needs, and create a safe
space for the strategic thinking
and stress management needed
to increase performance.
Higher morale will result in
better quality teaching where
pupils are engaged and their
academic results improve.

Sustained change

As educators learn new skills and
model them around their peers and
pupils, the new behaviours trickle
down, transforming whole cultures,
sustaining lasting change, and
creating safe and supported spaces
for learning.
A headteacher shares:
“Coaching has become second
nature to me. Now, when I’m
in the classroom, I go into that
mode and can see the children
doing it too. A skill for life that we
can all use – coaching is having a
profound effect on my practice.”

using our clients’ coaches or
accessing our community of 200+
accredited coaches.
And we’ve worked at scale,
partnering with Education Scotland
to deliver measurable, positive
results for over 600 educators to
help them navigate the challenges
and opportunities of the pandemic
while enhancing their leadership
and their role as educators.

Know You More has a common
goal with the education
sector. We’re committed to
offering the best development
opportunities to young adults
from all backgrounds. We do this
through our free self-leadership
programme, Level Up.
So, when you choose to
work with us, you support us in
dedicating resources to creating
ongoing opportunities for young
people, giving them access to the
professional and personal skills
they’ll need for future leadership.
Do you want to improve the
wellbeing of the educators in
your school?

CONTACT:
connect@knowyoumore.com
www.knowyoumore.com
0131 677 1016

Coaching everyone
in education

The range of challenges each
educator faces is unique, which
is why we take a personalised
approach to academic coaching.
We’ve worked with clients,
including NHS Education for
Scotland, the University of
Edinburgh, and the College
Development Network, to tailor
coaching provision that matches
each educator with the right coach
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COMPETITION

Crossword
COMPLETE OUR
CROSSWORD AND
ANSWER THE SIMPLE
QUESTION BELOW TO BE
ENTERED INTO OUR PRIZE
DRAW, WHERE YOU COULD
WIN A HISTORIC CASTLE
STAY IN THE HIGHLANDS

1

2

3

4

5

7

6

Across

7. Educationalist who may work in a
number of different schools (6,7)
8. Where individual lessons take place (9)
9. Italy’s capital city (4)
10. Character played by Joan Collins in
‘Dynasty’ (6)
12. Groups of learners who are taught
together (7)
13. John Byrne’s ‘The Slab Boys’ is a
Scottish Set Text in this subject (7)
16. Soft, mild, creamy French cheese (4)
17. I, you, he, she, it, we or they (7)

8

19. Person who is responsible for running a
9

10

Scottish school (11)

11

Down

12

1. See 6 Down
2. Soft, modelling material used by

14

13

15
16

17

children in school (10)
3. Three-legged backless seat (5)
4. ‘Animal _____’, George Orwell’s muchstudied classic (4)

18

5. Leather used for washing windows or

19

cars (7)
6. And 1 Down. This was developed in
2014 to meet the legal requirement for
a ‘re-accreditation scheme’ for teachers

FINISHED?
Use the coloured squares
to tell us the missing word:
Julie Carrie discussed the _____ Agreement in her
coaching sessions
Send your answer and a scanned copy of the completed
crossword, including your name and contact details,
marked ‘Teaching Scotland Crossword’ by email to
teachingscotland@gtcs.org.uk by 18 February 2022.
Congratulations to Maggie Barrowman, who was the lucky winner
of the crossword competition in issue 89.
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in Scotland (12,6)
7. Plato was a disciple of this Greek
philosopher (8)
11. Large, extinct elephants (8)
12. ‘When ______ billies leave the street’, the
first line of ‘Tam o’ Shanter’ (7)
14. Modern Languages subject (6)
15. Group of directors in an organisation (5)
18. Guevara, the revolutionary (3)
TERMS AND CONDITIONS APPLY
See gtcs.org.uk/crossword-ts-and-cs

READER
O
Based on a FFER
minimum
two-night st
includes dinn ay, our reader offer
er, bed and
£225 per ni
breakfast at
gh
room. Upgra t in a Garden Standard
des are avai
lable to room
in the old ca
s
stle
dating back part of the building,
to the 1500
s,
an addition
al £25 per pe from
rson
per night.

A historic castle stay in the Highlands

O

ur lucky competition
winner will win an
overnight stay at
Dornoch Castle Hotel,
set in the beautiful,
historic town of Dornoch in the
Highlands of Scotland and directly
opposite the inspiring 12th century
Dornoch Cathedral.
Stay in a luxury room and dine
in the refurbished Grant MacNicol
at the Castle restaurant, for which
head chef Grant has devised
stunning seasonal menus which

incorporate a Mediterranean twist.
Dishes include the ever-popular
Dornoch gin-cured salmon made
with the hotel’s very own gin and
venison loin from Tressady Estate,
just 20 miles away.
Dornoch Castle Hotel is also
home to Dornoch Distillery
Company. Having successfully
developed the award-winning
whisky bar, Simon and Phil
Thompson are now putting their
knowledge and experience to the
test and have built a traditional,

organic microdistillery within the
Old Fire Station on the grounds of
the Dornoch Castle Hotel.
Dornoch Castle Hotel is a
member of Scotland’s Personal
Hotels, a collection of independent
hotels across Scotland.
Find out more at
dornochcastlehotel.com

PRIZE:

A one-night stay for two people, including
dinner and breakfast, in a Castle Superior
double or twin room.
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PROFESSIONAL RESOURCES

EVENTS
NEWLY QUALIFIED TEACHER
WEBINAR SERIES –JANUARY/
FEBRUARY 2022
A series of hour-long twilight webinar
sessions from NASUWT Scotland
covering GTC Scotland profiles, job
applications and interview skills, stress
management and mental health and
behaviour management.
More information
Email rc-scotland@mail.nasuwt.org.uk or
call 0131 226 8480
AN INTRODUCTION TO ON BODY
SIGNING – 20 JANUARY 2022
On-body signing – learn what it is, when
and how to use it, with the Scottish
Sensory Centre. Appropriate for visually
impaired children with complex additional
needs and Cerebral Visual Impairment
(CVI) children with additional needs.
More information
bit.ly/3lGpN0V
CONGENITAL
CYTOMEGALOVIRUS (CCMV)
AND DEAF CHILDREN –
2 FEBRUARY 2022
Congenital cytomegalovirus (CMV) is
the commonest congenital infection
and is the leading non-genetic cause of
sensorineural hearing loss. This Scottish
Sensory Centre webinar combines talks
from medical, parent and Teacher of the
Deaf perspectives.
More information
bit.ly/31FomJ2
SAFER INTERNET DAY –
8 FEBRUARY 2022
Join this global awareness day to help
make a better and safer internet for all,
while teaching learners about how to stay
safe online.
More information
saferinternetday.org/en-GB
HOW TO ADMINISTER THE WEBBASED BSL-VOCABULARY TEST
AND INTERPRET FINDINGS –
17 FEBRUARY 2022
With the Scottish Sensory Centre,
understand the test to assess signing
children’s vocabulary knowledge; results
can be used by professionals to guide
intervention. The presenter will highlight
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key research findings and ask attendees to
share their own experiences.
More information
bit.ly/3J5iha2
USING DYNAMIC ASSESSMENT
WITH DEAF CHILDREN –
24 FEBRUARY 2022
Dynamic Assessment – learn about this
approach to testing, focusing on: the
learner’s ability to respond to intervention
and the support required by the assessor.
This Scottish Sensory Centre session
highlights what differentiates DA from
teaching and standardised testing,
demonstrating classroom use.
More information
bit.ly/3m9zwx7
SUPPORTING CHILDREN
AND YOUNG PEOPLE WHO
INTERNALISE THEIR DISTRESS –
8 MARCH 2022
This Children in Scotland webinar will
explore how to recognise, support and
communicate effectively with children
who are unable to show their feelings
when they need you most.
More information
childreninscotland.eventbritestudio.com
LEADERSHIP & MANAGEMENT:
ATTUNEMENT IN LEADING,
DEVELOPING AND MEDIATING –
16 MARCH 2022
With Children in Scotland. Key learning
will include:
Understanding the key functions of
leadership and management;
Gaining knowledge of the attunement
principles for leaders and managers; and
Sharing experience of managing conflicts
and gaining support through attuned
practices.
More information
childreninscotland.eventbritestudio.com
RESEARCH
NATIONAL ACTION
ENQUIRY PROGRAMME
FOR EDUCATIONAL
PSYCHOLOGISTS 2020-22
Educational psychologists from across
Scotland – Education Scotland, ADES
(Association of Directors of Education
in Scotland) and ASPEP (Association
of Scottish Principal Educational

Psychologists) – are involved in the
National Action Enquiry Programme for
Educational Psychologists.
More information
bit.ly/3s4SgRR
ONLINE RESOURCES
PROBATIONER SUPPORT
PACKAGE
A selection of resources from
GTC Scotland to help probationers in
their probation year.
More information
gtcs.org.uk/probationer-supportpackage-2021/
NATIONAL E-LEARNING OFFER
A combination of live and recorded
lessons and resources from Education
Scotland, e-Sgoil and West OS for use in
school and settings and during any periods
of remote learning or isolation.
More information
education.gov.scot/nelo/
TECH INDUSTRY IN
SCHOOLS TOOLKIT
Skills Development Scotland and partners
have coordinated the development of this
toolkit to help young people build a career
in tech industries.
More information
bit.ly/3EAx3D3
FAMILY ENGAGEMENT
MODULES AND RESOURCES
Find a range of modules and resources
from Connect to help you engage families
of learners in all aspects of the school
community.
More information
familyengagementacademy.connect.scot
or email training@connect.scot
LEARNING RESOURCES
FOR SCHOOLS
Discover National Museums Scotland’s
schools’ resources. Explore science and
technology, Scottish history, art and
design, and the natural world through
trails, activities, short films and more.
More information
www.nms.ac.uk/schools/learningresources/

